
(providing opportunities for learners to carry out various kinds 
of scientific activities), the SEEA model learning could also be 
used as a means of implementing learning with a scientific 
approach as mandated in the 2013 curriculum in Indonesia 
today. 

IV. CONCLUSION 

Based on the data obtained and discussion as described 
above, the final result or conclusion is that SEEA model 
science learning could improve learners' science process skills. 
The increase in SPS learners as their data is 80.66% in the 
category of "high", therefore, convincingly that learning with 
the SEEA model could be used as an alternative in science 
learning to improve science process skills. 

V. RECOMMENDATION 

Considering that science process skills are very significant 
skills as a form of learning outcomes, so various efforts 
continue to be made to improve the SPS itself. One of the 
efforts made is to develop a learning approach. SEEA as one of 
the alternatives in learning science has been proven to be able 
to increase SPS learners with different school situation 
backgrounds, different numbers of learners and different 
teacher abilities, but shows similar results namely increasing 
SPS learners. Therefore, researchers recommend that SEEA 
model learning could be implemented in schools, especially 
schools with limited lab equipment. In order to implement the 
SEEA model learning in accordance with the goals and targets, 
it is necessary to conduct socialization and training for science 
teachers. 
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