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Abstract—Gifted children have an over excitability 

(superstimulatibility) development in the growing aspect of 

growth. The purpose of this study is to obtain a picture of the 

development of gifted children from five aspects of development 

namely: cognitive, motor, social, emotional, language and moral 

ethics. Thus, the unique things of the five developmental aspects 

of the gifted children will be known. Using descriptive method of 

qualitative approach, this research explores the development 

data of four gifted participants through observation, interview 

and documentation. Subjects studied in this study were four boys 

who were in grade 6 elementary school acceleration class. In this 

article it is shown that each subject has his/her own uniqueness in 

the five aspects of development. There are standing out and 

unique things found in the development of the subjects such as 

the development of aspects of language that precede 

chronological age, and so forth. Gifted children develop in 

extremely sensitive (extreme) conditions in some areas and are 

unique in every aspect of their developments. 
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I. INTRODUCTION 

The scientific literature shows that gifted children usually 
do not experience many difficulties to be in a group than 
children of his age ([1], [2]). However, talent seems to add to 
the complexity of individual development; This implies that 
gifted children face unique developmental problems ([3], [4], 
[2], [5]). Gifted children have unique developmental needs, 
especially in the social and educational fields [6]. For this 
reason, [5] and others argue that gifted children include special 
needs children's populations. Some literature also reveal the 
uniqueness of gifted children development so that parents can 
know that gifted children develop uniquely as intensity 
increases, perfectionism, or difficulty in building social 
relationships with peers [7]. Results of field studies conducted 
in one primary school showed one child who was arguing with 
his teacher about a mathematical formula. He insisted on his 
argument. Before the teacher showed evidence of some books, 
he did not believe. In addition, the subject's grammar when 
arguing with his teacher looked like he was at the same level as 
the teacher. He also debated his teacher in a polite way. This 
phenomenon shows that there is a uniqueness of aspects of the 
development of the subject, both positive and negative 
uniqueness. Therefore, this study aims to obtain a picture of the 
development of gifted children from five aspects of 
development i.e. cognitive, motor, social emotion, language 

and moral ethics, so the unique things of the five aspects of the 
development of gifted children will be known. 

 

II. METHOD 

The research approach was qualitative. Subjects studied in 
this study were four boys who were in grade 6 elementary 
school acceleration class. Their initial names were: Bz, Ry, Kl, 
and Wd. The subjects of the research subjects became the main 
informants in the collection of research data. The research 
techniques used in this research were: observation to observe 
the five aspects of children development, interviews the 
subjects, classroom teachers and classmates to obtain objective 
data about the views of teachers and classmates on the five 
aspects of subject development, and strengthened through 
documentation studies on the results of children work and 
documentation studies that can support information about 
children development. Observation results, interviews and 
documentation studies were analyzed qualitatively which 
generated information - information about the uniqueness in 
the development of gifted children. The process of data 
analysis was done through data reduction, data presentation 
and conclusion and data verification. 

This research used descriptive quantitative method. The 
study was conducted in one of the junior high schools in 
Bandung that received students with hearing impairment 
studying together with regular students in the same class. Data 
collection technique was done by filling out questionnaires by 
regular students. Twenty regular students were selected by 
random sampling in two different classes, where there were 
students with hearing impairment there. To complete the data, 
the researchers conducted observations and interviews related 
to the regular students’ responses during the learning process in 
inclusive classes. The subjects of the interview were chosen by 
purposive sampling technique. Data analysis was done by 
descriptive analytic.  

 

III. RESULT AND DISCUSSION 

Gifted children develop in extremely sensitive (extreme) 
conditions in some areas and are unique in every aspect of their 
development. The uniqueness of the cognitive aspect of the 
four subjects is that their cognitive development has reached 
formal operational stage with their new age eleven years. Their 
cognitive developmental aspect is superior to their peers. From 
the information gained from the classroom teachers about their 
IQ test results, these four subject’s IQ was 130. A special 
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intelligent child has an IQ score of 125 or 130 and above [8]. 
These four subjects had a high curiosity in which he would not 
receive the knowledge and information that the teacher gave 
away on subjects they liked. The ability to think the idealists of 
the four subjects can be seen from their firm stance since they 
have their own reasons with their opinions and answers. This 
phenomenon is similar to research conducted by [9] who 
mentioned that they are perfectionist; tend to be very idealistic, 
and looking for what is fair at an early age. The uniqueness of 
the motor development of the four subjects was shown by two 
people among the four subjects who liked less activities 
involving motor, especially rough motor. Bz was willing to be 
rated low in order to avoid activities involving motorics such as 
taking too long, not liking exercising. While Ry was forced to 
follow activities involving motorics because he felt if he did 
not do them he would have an impact on his performance then 
he was forced to do so. Moreover, two other subjects had the 
same motor development with children their age. In term of the 
uniqueness of emotional social development, of the four 
subjects, Bz liked to be alone and quiet, closed, unable to put 
himself in various situations and away from the zone that 
maked him uncomfortable. Meanwhile, according to his friends 
Ry was a polite, helpful and kind person. In fact, his friends 
said that he was person who did not want to show his 
intelligence. For the subjects Wd and Kl, it was said that they 
were arrogant. Kl was often ignorant and bullied his other 
friends. The social development of the subject's emotions was 
in line with the statement "they relate well to adults and may 
have problems playing with underprivileged friends" [10]. 
Related to the uniqueness of the language development of the 
subjects, the subjects of Wd, Kl and Ry were more dominant 
and good in non-verbal language, and for their own verbal 
language there was no constraint. Bz would be fussy when 
there were things he did not like done by his friends, or when 
his privacy was disturbed. His vocabulary wa very broad and 
just like an adult child. Gifted children possess extensive 
vocabulary and use complex sentence structures, showcase 
talent in storytelling and tell it, ask wise questions, discuss 
issues and ideas, and create rich descriptions [11]. The 
uniqueness of the development of moral ethics of the four 
participants, they have developed like friends of their age. 
However, Ry showed that his moral ethics development was in 
higher level than his colleagues. On the other hand, Kl looked 
nosier compared to other friends. Gifted children are more 
sensitive to moral values and issues; understand "good 
behavior" and "bad behavior" early on. [9] They have a strong 
need for consistency between values and personal action [12]. 
Young gifted children often exhibit higher levels of maturity in 
one or more areas of development [13]. This maturity has been 
attributed to a number of intellectual skills, such as advanced 
verbal skills, high reading ability, high math skills, time 
perception, memory retention, and ongoing attention span[14]. 
Although gifted children may demonstrate a strong desire to 
master tasks and ask complex questions [15], high ability in 
one area may coexist with the usual ability in other formal 
identities, which is complicateds  [16]. In addition, it appears 
that not all talented individuals exhibit the same behavior. 
Talented individuals are not a homogeneous group, and 
therefore, may exhibit these characteristics in varying degrees 
and intensities [17]. As a result of the 20-year study, Sandhu 

emphasizes that gifted individuals can exhibit different 
behaviors, and one talent is not at issue [18]. Although there 
are some developmental characteristics for gifted children to 
generalize and make them easy to realize, every gifted child is 
very special like the other kids [19]. 

 

IV. CONCLUSION 

Gifted children develop in extremely sensitive (extreme) 
conditions in some areas and are unique in every aspect of their 
development. Each gifted child has the uniqueness and 
distinction of every aspect of his development. Because gifted 
children are not a homogeneous group, although they likely 
exhibit some characteristic similarities. It is also revealed in the 
[17] study that the gifted children may have some of the same 
characteristics in many respects, yet they still have the 
uniqueness and differentiation of each other, therefore gifted 
children are not a homogeneous group. Observations show that 
the three children show different and unique developments of 
each aspect, not only from peers but also with each other. 
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