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Using Group Therapy to Resolve Social Adjustment Problems of Sojourner
Students at Universitas Indonesia

This research was conducted to study the effect of group therapy using a cognitive
behavioral approach to improve social adjustment of sojourner students at Universitas
Indonesia. Social self-efficacy is known as a trait that can affect social adjustment. Some
student's problems with social interaction had a negative impact and became a severe
psychological problem. Therefore, psychological intervention was required to solve the
social adjustment problem by increasing social self-efficacy of sojourner students at
Universitas Indonesia. This research used a quasi-experimental design as its method with
one group pre-post-test design, by providing group therapy for five participants. The goal
of the group therapy was to improve social self-efficacy for sojourner students, which can
also be seen in behavior and cognitive aspects. The results of this study measured
quantitatively using perceived social self-efficacy (PSSE, Smith and Betz 2003) shows an
increase of social self-efficacy in all of the participants. Through qualitative data, the
results indicate that cognitive and behavioral aspects changed in all of the participants.
The updated cognitive aspects show a changed belief about their own self-efficacy;
participants were able to successfully dispute their negative thoughts so that they would
have more rational responses. Behavioral aspects show that their behavior in social
interactions changed, especially with regard to the initiative of making social contact and
joining groups. This research also indicates that using group therapy has advantages for
all participants due to the therapeutic effect of learning from other group member's
experiences.

Keywords: Cognitive-Behavioral Approach; group therapy; social self-efficacy; social
adjustment; sojourner student

Introduction

According to the Higher Education Data Sources DIKTI (2010), universities with high-quality
education programs in Indonesia are not yet widely distributed. Universitas Indonesia is one of
the favorite universities for high school students, including for those from outside the Greater
Jakarta area (Jabodetabek). In 2015, the UI Freshman Students Health Examination Report
reported that Ul accepted 31% of its first-year students from outside the Greater Jakarta area
(Klinik Satelit UI, 2015). This data indicates that UI has a high number of sojourner students.
Students who leave their hometown to travel to a new area for a period of time to pursue an
education are called sojourner students (Church, 1982; Cox, 1988). According to Pedersen
(1991), sojourner students face more challenges than local students; one significant one is related
to social adjustment. The changes that sojourner students must navigate successfully often cause
them to feel pressured and are prone to causing other psychological problems.

Social adjustment for sojourner students is also related to how they perform academically.
According to Russel and Thomson (2010), sojourner students may feel more at ease in
completing their academic tasks when they feel more comfortable in their new environment and
have a peer group as their social support. We also found this condition to be the case in Ul
students based on data from the Students Consultation Center of Universitas Indonesia. Feelings
of discomfort during social interaction, trying to forge new friendships, and participating in
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group work with new people may also affect the individual’s ability to complete academic tasks
due to decreasing motivation. Furthermore, many of the sojourner students also seek professional
help and need counseling services. In general, their complaints are about self-adjustment
problems, such as culture shock, homesickness, and difficulties in interpersonal relationships.

According to Barry and Madsen (2010; cited in Arnett, 2012), sojourner students who are
entering the emerging adulthood phase perceived that interpersonal relations and friendship are
primary needs; where an individual interacts more with peers, the presence of friends may
become the main source of support. Pedersen (2011) added that if the need to forge interpersonal
relationships is not fulfilled, it may lead to psychological problems such as loneliness, anxiety,
and depression. Therefore, social interaction problems in sojourner students may lead them to
experience psychological problems that are likely to disrupt their social adjustment.

As an individual enters a new social environment, their self-adjustment is influenced by their
individual level of self-efficacy (Hechanova-Alampay, Beehr, Christiansen, & Van Horn, 2002).
Furthermore, the broad concept of self-efficacy can be narrowed to social self-efficacy to fit the
context of this research. Social self-efficacy is an individual’s belief in her ability to be involved
in and successful at social interaction, including starting and maintaining interpersonal
relationships (Smith & Betz, 2000). An individual with a high social self-efficacy is reported to
be more capable of adjusting to a new environment and forging relationships within his
surroundings than an individual with a low social self-efficacy (Harrison, Chadwick, & Scales,
1996). In fact, a low social self-efficacy can worsen problems of social interaction because there
is a tendency for avoidance and a focus on being worried about social rejection (Smith & Betz,
2000). According to research by Early and Ang (2003), sojourner students with a higher self-
efficacy can actively find new and useful strategies to deal with a new environment, which has
new culture value.

Considering the importance of social self-efficacy toward sojourner students’ social adjustment
in new social environments, we assume that a suitable psychological intervention technique to
overcome that problem is required. One of the psychological interventions related to social self-
efficacy that has been found effective is Cognitive Behavioral Group Therapy (CBGT), which
includes behavior practice, from Gaudiano and Herbert (2003). Gaudiano and Herbert (2003)
incorporated a cognitive approach using cognitive restructuring and practicing behavior for
individuals with anxiety problems by role-playing in social situations. This technique was found
to be more efficient at increasing self-efficacy in social situations for individuals with social
anxiety than administering cognitive behavior therapy (CBT) alone (Gaudiano and Herbert,
2003).

Based on the research from Gaudiano and Herbert (2003), we believed that providing
interventions using both cognitive and behavioral approaches and conducted in groups could
increase social self-efficacy of sojourner students. According to Bandura (1977), the cognitive
process is essential because of the need for expected behavioral change; the individual must
change his belief about his ability in order to be successful. Furthermore, in behavioral
approaches with social skills training, participants apply simple social interactions during the
intervention, where the individual’s success in completing the given exercises (personal
accomplishment) may also contribute to increasing the individual’s self-confidence (Bandura,
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1997). Also, using group intervention for implementation creates a place that allows participants
with social adjustment problems to practice interacting with other group members; this is
considered a “natural laboratory” (Heimberg and Becker, 2003).

Meanwhile, studies about psychological intervention to increase social self-efficacy and social
adjustment are still limited. Studies with psychological interventions for improving student self-
confidence in social interaction have been done by Damer, Latimer & Porter (2010), through the
Build Your Social Confidence (BYSC) intervention program. The BYSC program is conducted
in group settings using a cognitive-behavioral approach. As mentioned earlier, group
intervention using cognitive behavioral methods can increase social self-efficacy, and this goal
aligns with the BYSC program; we considered using the BYSC intervention approach with
modification for this study.

Based on the description above, the research problem for this study is “Will the application of
group therapy using a cognitive-behavioral approach increase the social self-efficacy of
sojourner students in Universitas Indonesia (UI)?” Our hypothesis is that the application of group
therapy using a cognitive-behavioral approach will increase the social self-efficacy of sojourner
students in UI. Furthermore, we expect to see an improvement in cognitive aspects such as the
ability to control negative thoughts about engaging in social interaction and in behavioral aspects
such as trying to start small conversations with friends. Consequently, this therapy will also
assist with the social adjustment problems they are experiencing. Therefore, the objective of this
study is to examine the effect of the application of group therapy on the social self-efficacy
levels of sojourner students in UI.

Methods

Participants

We obtained participants through open recruitment; that is, by spreading information through
chats and messenger apps, as well as by contacting and submitting information to community
groups in Universitas Indonesia. From the recruited individuals, we selected participants using a
non-probability sampling method, accidental sampling technique. We also conducted a selection
process to screen potential participants who matched the study criteria. The participants' criteria
for this study were as follows: sojourner students in Universitas Indonesia enrolling in the
bachelor’s program, entering their sophomore year, and having no prior experience of leaving
home. We chose sophomore students based on the reasoning that by the end of their freshman
year, sojourner students are expected to have already achieved the acceptance stage in the
adjustment process (Zeller & Mosier, 1993). If a sojourner student still has social adjustment
problems in his second year, it is seen as a problem that should receive further treatment.
Moreover, potential participants needed to score below 75 on the Perceived Social Self-Efficacy
(PSSE) (Smith & Betz, 2000), and be experiencing social adjustment problems; they also had to
express the willingness to participate in the group therapy.

Open recruitment was available for two weeks, during which 21 students signed up. Ten of them
did not meet the requirements, leaving 11 available potential participants. Three of these were
still in their freshman year; one had experienced being a sojourner before; and one person was
unreachable. So, out of 11 potential participants, six people met the criteria. We interviewed
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these six about the social adjustment problems they were experiencing and asked for their
consent to be involved in this study. They consented; thus, at the beginning of the intervention,
we had six participants. During this study, one participant did not complete the intervention
program. Therefore, only 5 participants were enrolled in the intervention program from
beginning until completion, so only these five were evaluated for this study, using both
qualitative and quantitative means.

Research Design

This study uses the quasi-experimental method with the one group pre-post-test design, where
there is only one treatment group that received group therapy using the cognitive-behavioral
approach. In this research design, we also observed and evaluated the measured variable of social
self-efficacy prior to and after the intervention. Quantitative measurements were conducted using
the Perceived Social Self-Efficacy (PSSE) instrument adapted from Smith & Betz (2000). The
PSSE consists of 25 items that show individual behaviors in a social situation. The range of
scores from this instrument is 25-125. This study used a score of 75 as a cut-off for selecting
participants. In addition, qualitative results were obtained from the participants through the
observation and interview method.

Procedure

There were three main stages in this study: preparation, implementation, and evaluation. During
the preparation stage, we conducted the literature study and prepared the measuring tool. We
continued with the participant selection process, beginning with disseminating the recruitment
information, then selecting the candidates and performing initial interviews with participants
who met the criteria. We also prepared the intervention program by modifying the BYSC
program from Damer, Latimer, & Porter (2010) and arranged for the location and room we
would use for the intervention program. After all components in this stage were completed, the
study continued to the implementation stage.

The group intervention program for sojourner students in Ul with social adjustment problems
using cognitive-behavioral approach was conducted over 6 sessions. Sessions were held once a
week with an interval between meetings ranging from 5-7 days, with one exception. Between the
fourth and fifth sessions, sessions were conducted only three days apart, with the reasoning that
the exercise material given in the fourth session was related to the material for the fifth session.
Meanwhile, between the fifth and sixth (last) session, the interval was one week. Hence,
participants were given a period of time in which to apply the assigned materials and exercises to
their daily lives. Overall, the intervention was conducted over five weeks. The duration of each
session was approximately 90—-120 minutes without any breaks. This group intervention was
based on the modification of the BYSC (Build Your Self Confidence) program by Damer,
Latimer & Porter (2010). A few parts were modified to adjust to the needs of and expected target
for this particular group. The explanation for the differences between the original BYSC module
and the group intervention program used for this study can be found in Table 1.
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Table 1.
Modification of the BYSC program (Damer, Latimer & Porter, 2010)
Aspect BYSC Group Therapy (BYSC Modification)
Treatment component Cognitive restructuring, exposure, Cognitive restructuring and social skill exercises
assertiveness and social skill training
The number of times and Eight sessions in eight weeks Six sessions in five weeks

duration of session

Focus on the intended problem General problems for students who experience Specific problem of difficulty engaging in social
anxiety in social situations interaction due to an individual’s low level of
confidence in his ability in social interaction

Given materials - Psychoeducation about social anxiety - Psychoeducation about self-confidence in the

- Cognitive restructuring ability to interact with others
- Basic skills for conversations, such as the - Cognitive restructuring

ability to listen and self-disclosure - Exercise in starting and being involved in a
- Assertiveness training with the assertive conversation

theme of defense of the self - Exercise in conversing to forge a new
- Exercise in starting and being involved in friendship

a conversation - Exercise in expressing one’s thoughts in a
- Exercise in conversing in a group setting group discussion

with the objective of forging new

friendships

- Exercise in public speaking

With regard to the modification of the group intervention program for this study, we selected
only activities and materials which are typically used to increase social self-efficacy. There is
more cognitive restructuring material in the modification than in the original BYSC program
because cognitive aspects are considered essential to improving social self-efficacy. Not all of
the social skill materials and exercises from the BYSC program were given to this intervention
group. The social skill materials and exercises selected for this group focused on conversations
and expressing one's thoughts in a group setting. This was based on the assumption that the
problems of many sojourner students revolved around those specific challenges. Public speaking
exercises were not included because it was not the primary target of improvement for this
intervention, which aimed to focus on daily fundamental social interaction issues. The
modifications and adjustments in the group intervention design based on behavior therapy can be
found in Table 2.

Data Analysis

Data analysis in this study uses the qualitative and quantitative method. Using the qualitative
approach, we evaluated changes in the cognitive and behavioral aspects of each participant prior
to and after the intervention. Before the intervention began, we conducted an initial interview to
learn details about the participant's social self-efficacy, especially with regard to the cognitive
and behavioral aspects. During the intervention, we gave the participants the task of measuring
the changes between sessions. At the end of the intervention, we asked the participants to fill out
a final evaluation form and participate in a group discussion about the progress they made during
the intervention.

We also conducted additional data analysis using the quantitative method. This data analysis was
done to acquire accurate data about the impact of the intervention on the participants’ social self-
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efficacy levels. For that purpose, we compared each participant’s social self-efficacy score prior
to and after the intervention. We used the Wilcoxon sign-ranked statistical test to compare social
self-efficacy scores and to examine whether there was a significant change in participants’
scores. Both quantitative and qualitative data analysis types will provide the basis for examining
the effect of providing a group intervention program for sojourner students with social

adjustment problems in UL

Table 2.

Group Therapy Program for Sojourner Students in Ul

Session

Objective

Pre-session
(Individual)

Session 1
Opening group, to understand the problem and
psychoeducation

Session 2
To understand negative thoughts about one's self-

To gain an idea about participants’ social adjustment problems and their social
self-efficacy

Participants feel comfortable in a group setting by showing open attitudes
Participants understand the dynamics of social adjustment, which they
experienced, and the importance of social self-efficacy to their adjustment process.

Participants can identify negative thoughts and identify them using the ABC
model

confidence through the ABC model

Session 3 Participants can use the overall ABCDE concept and understand its effect on self-
Using the ABCDE concept in shaping confidence confidence in forging social relationships
about one’s ability

Session 4 Participants can increase their efficacy in communications and boost their self-
Exercise in starting and being involved in a confidence through their success in engaging in a conversation

conversation

Session 5 Participants can practice ways of forging social contact or new friendships and

Exercise in forging social contact and expressing expressing their opinions in a group setting.

one’s opinion in a group setting

Session 6 Therapist and participants can see the changes and growth in participants’ self-
Closing and termination confidence about their efficacy in starting and maintaining relationships during the
session.

Results

The results of this study indicate that a group intervention program using a cognitive-behavioral
approach may increase social self-efficacy and help participants face social adjustment problems
as sojourner students, especially within social interactions. As seen in Table 3, the results
indicate a change in the group mean score prior to and after the intervention. The Wilcoxon sign-
ranked statistical test also indicates a significant effect.

Table 3.

Total Mean Score Difference of Pre-Post Test and the Wilcoxon Sign-Ranked Statistical Test
Variable Minimum Maximum Mean Z Sig.
PSSE Pre-Intervention 48 68 57,2 -2,023 0,043 (2-tailed)
PSSE Post-Intervention 69 82 76

Group changes: 32,8 %

As seen in Table 3, the total mean score for sojourner students’ social self-efficacy after the
group intervention program was higher than the total mean score before the group intervention.
The increase of the total mean score was quite high, at 32.8%.
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To calculate the total mean scores, we conducted a Wilcoxon signed-rank statistical test to find
out whether there was a significant change in the social self-efficacy score after conducting the
group intervention. According to the test result, the value of Z obtained was —2,023, p (0,043) <
0,05. This result indicates a significant difference between the social self-efficacy score in the
pre-test before the intervention and the post-test after the intervention for the sojourner students.
This test result also indicates that the group intervention program affects the levels of social self-
efficacy for the sojourner students. From this test, the intervention seems to have increased the
level of social self-efficacy for the sojourner students in UL

From the participants’ social self-efficacy scores, there is an indication that each participant
experienced a score increase with different, individual marks. These differences can be seen in
Figure 1 and Table 4.

125
115
105
95
85
75
65
55
45
35
25

Perceived Social Self Efficacy Score
{PSSE)

Pre-Test Post Test

e RR =TS VK AF === AT

Figure 1. Measurement Result of PSSE Before and After Group Intervention

Table 4.
Range of Changes in Each Participant’s PSSE Score
Participant Result Before Group Result After Group Result Difference Changes (%)
Therapy Therapy

RR 49 69 20 40,8 %
TS 68 75 7 10,2 %
VK 48 73 25 52,1 %
AF 56 81 25 44,6 %
AT 65 82 17 26,1%

As seen in Figure 1 and Table 4, the change in participants’ PSSE scores ranged between 7-25
points. The highest number indicates the most change at 25 points or 52.1%; this score belonged
to VK, who received the lowest score on his social self-efficacy measurement before the group
intervention. On the other end of the spectrum, TS, who scored the highest among participants
before the intervention, only increased by 7 points or 10.2%.
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Aside from changes that can be seen in the quantitative analysis, the benefit of the group
intervention can be seen in the qualitative data as shown in Table 5. All participants experienced
changes in the cognitive aspect, such as recognizing and understanding negative thoughts that
cause self-confidence to decline while engaging in social interaction. Four out of five
participants reported that they could feel the benefit of the ABCDE concept on their self-
confidence when engaging in social interaction. From a behavioral aspect, all five participants
were starting to express their opinions more openly. Three of them have already been brave
enough to start a conversation with the intention of forging a new friendship.

Table 5.
The Participants’ Condition Post Intervention
Participant Post-Intervention Changes
Cognitive Behavior
RR - Recognizes that negative thoughts must be managed to - Starts to open up in expressing opinions and
maintain a favorable social interaction thoughts in a group setting
- Identifies the potential of forging relationships - Begins to show courage in starting a conversation
- More sure about his self-confidence by understanding that with a friend
the important thing in a relationship is the courage to start - Offers jokes or small talk
one
TS - Recognizes negative thoughts and can counter them - Starts to express thoughts and feelings more openly
- Manages ideas when beginning to interact with friends (affective exploration)
VK - Not all people judge him the same way. Hence some are -Beginning a short conversation with a peer at
still willing to be his friend campus
- Convinces himself that he can do it -Involved and active in the group
- Counters negative thoughts when trying to start -Attempts to enter a peer group
relationships with other people
AF - Recognizes that negative thoughts cause incorrect behavior -Expresses opinions within the group
in relationships -Involves himself to be more active in group work
- Convinces himself to be brave to start
AT - Finds a way to forge social ties - Shows courage by saying something about himself
- Recognizes the presence of negative thoughts openly in the intervention program
- Attempts to have conversations with peers in the
campus setting
. .
Discussion

In general, participants experienced an increase in their social self-efficacy and social adjustment
as sojourner students. The participants’ motivation and willingness also affected the process and
result. We assume that the increase happened because the form of this intervention program
targeted the essential cognitive and behavioral processes needed for successful social self-
efficacy. The cognitive approach is considered suitable according to the explanation from
Bandura (1997) about the importance of changing one's self-confidence before changing the
behavior. Therefore, when participants exercised social interaction in a group setting, it can be
said that they were ready because they already felt confident in themselves.

There are several contributing factors which affected the effectiveness of this group intervention
for sojourner students. These factors can be examined separately according to whether they were
seen in the individual process or the therapeutic group process. The individual factor that seems
to be affected the most is closely related to the participants' motivation. According to Bandura
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(1992), an individual who sets a target and decides on the resources which will be used, will be
able to feel confidence in his efficacy. The participants’ motivation can be seen in how involved
they were in the group intervention process and by completing the exercises that would help
them. This situation can also be seen in three participants based on social self-efficacy score and
qualitative data: VK, RR, and AF experienced many positive changes. These three participants
seem to be actively applying the cognitive restructuring exercises when facing daily social
interaction challenges.

Significant changes in VK’s case were also influenced by the existence of positive experiences
with social interaction with friends from the same cultural background. Because of this fact, he
seems even more capable of controlling his negative thoughts. Furthermore, RR also worked to
find the most suitable way for him to exercise his social interaction efficacy by actively doing
self-monitoring exercises. The critical function of this exercise is for participants to be able to
monitor themselves so that they adjust to the expected behavior. Participants who possess better
self-monitoring are more willing to make behavioral changes to fit within a favorable social
situation. (Snyder & Gangestand, 1986, cited in Hermann, 2005). This finding was different with
the student TS, who was evaluated as having the least number of changes out of all participants.
TS seemed reluctant to apply the assigned exercises during the intervention session; this could be
seen in his attitude about not completing the given tasks seriously. Hence, TS, who also did not
do his self-monitoring exercises accurately, also displayed an attitude that affected his
willingness to change his behavior.

For the group therapeutic factor, we could see that the primary benefit of the group was the
support factor. During the group activities, participants were sharing challenges they all face.
The group dynamic process seemed ‘“‘alive” during these sharing activities. Moreover, we
discussed what insights the participants felt they gained to understand the changes experienced in
each meeting. There is also a therapeutic factor of psychological work, where every insight from
every participant adds to cognitive and behavioral awareness for the whole group, which
strengthens changes within individual participants (MacKenzie, 1992). Participants also
expressed that they no longer felt alone, and that they felt more appreciated as part of a group.
Group therapy can also become a social support for sojourner students, because it can alleviate
social adjustment issues that all are facing by garnering affirmation from other people in the
group (Pedersen, 1991). The factor of learning from other people or vicarious learning also
affected the effectiveness and improvements in the participants.

In the group intervention, there were techniques or materials that affected the effectiveness of the
intervention. Almost all of the participants stated that the ABCDE concept or the cognitive
restructuring was the most beneficial material and technique. Through cognitive restructuring,
participants were able to change their negative thoughts about their self-efficacy in conducting
social interactions to more rational responses, also known as active rational responses (Heimberg
& Becker, 2003). This relates to the theory by Bandura (1992), where the cognitive aspect
represents the central aspect of change in an individual's self-confidence. Therefore, the ABCDE
technique is considered suitable in its direct targeting of the individual’s cognitive aspect for
increasing their self-efficacy.
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Aside from providing cognitive restructuring, this group intervention program also involved
social skill exercises. These exercises allowed participants to practice starting and being involved
in a conversation and starting social contact. With these exercises, participants were also able to
train themselves directly and prove their own efficacy in forging social interactions. This
describes the concept of how the presence of personal accomplishment can become a repetitive
source of increasing an individual’s self-confidence (Bandura, 1997). From these exercises,
participants were able to find they have potential within themselves to engage in social relations,
such as involving oneself in a conversation, especially on a topic of interest, or being ready to
greet a friend. With these accomplishments, the participants’ confidence in their social
interaction efficacy will also continue to increase.

In the intervention implementation, there were some limitations. The psychoeducation material
given in the first session seemed to be less efficient for the participants who needed more time to
adjust to a new environment. Hence, the sharing session could be conducted to ensure that
participants feel more comfortable and begin to trust the group. Aside from that, the material
given should be simplified. Also, one participant (TG) experienced minimal change as measured
by qualitative analysis. This was caused by his prior psychological problem with engaging in
social interaction. Because individual characteristics can vary, even group intervention that
targets similar issues can be limited in its success in dealing with particular individuals
(Heimberg, 2003). Therefore, in exceptional cases, group intervention also needs to be
completed along with individual sessions.

There were six sessions in this intervention program. With the objective of increasing self-
confidence in social interactions and initiating social contact, these six sessions seem to have
elicited positive changes in the participants from the pre-intervention stage to the post-
intervention condition. But managing more complex social interaction problems such as forging
a close friendship cannot be facilitated by this intervention program. This is because it was not a
target for this particular intervention program. According to Brabender, Smolan & Fallon (2004),
the duration of each session is adjustable according to the complexity of the problem. This means
that the more complex the problem being targeted, the longer the sessions will need to be. On the
other hand, the simple exercises that were conducted seem to have helped the participants
manage daily challenges such as starting and being involved in a conversation. With the
accomplishment of a targeted behavior, each participant gains high hopes for further change. In
fact, the participants in this group requested more social interaction exercises.

Some techniques and materials about self-disclosure and assertiveness should be added because
these two materials seem like they would help the participants in this group intervention
program. Although we included self-disclosure components and affective exploration in the
social skills exercises, this additional material seems especially likely to inform the participants
about the steps they can take when feeling challenged by forging closer friendships.
Assertiveness materials are also advised to be added to the program, because in general, the
participants who have problems in expressing their thoughts in challenging situations would
benefit from it.
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