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Abstract—“Lack of students’ knowledge about conflict 

resolution cause them to choose wrong conflict resolution 

(violence and students fighting) which also cause the occurrence 

of conflict phenomena among Maluku people, as the result of 

community fragmentation based on religion which is the effect of 

social conflict in 1999 in Maluku.  This study uses Research and 

Development type, which aims to develop a model of conflict 

resolution education based on cultural value, to enhance the 

knowledge aspect of conflict resolution competence among 

students of the junior high school in Ambon City. The result of 

the study shows that model of conflict resolution education based 

on the cultural value of pela, give a good contribution to 

enhancing conflict resolution competence among students in 
Ambon City. 

Keywords—Model of Conflict Resolution Education, Cultural 

Value of Pela, Social Studies Learning. 

I.  INTRODUCTION 

The phenomena of conflict are often encountered in a 

plural society such as Indonesia.  The occurrence of these 

phenomena is considered as a catastrophe for society who 

lives with love peace slogan. However, conflict only will 

disappear as the society themselves are disappearing. [1] [2] 
stated that “conflict can be defined as the relation between two 

people or more (individual and group) who have conflicted 

goal or there are different ideas among individuals which are 

developed into society.”   The different ideas and expectation 

among members of society had raised vertical and horizontal 

conflict in Indonesian society and particularly Maluku people. 

The horizontal conflict occurred in life of Maluku people in 

1999, had caused thousand people dead, the destruction of 

people settlement and the break of social relation which had 

been built so far in Maluku [3][4][5][6][7][8] that: “the violent 

conflict in Maluku which is mostly concentrated in Ambon is 

one of the most terrible conflicts. This was occurred after the 

fall of Soeharto regime. That conflict results in almost 5000 

people dead from 1999 until 2002 and evacuated the third of 

Maluku people from North Maluku.” 

Besides the effect of social conflict such as revealed by 

Center for Humanitarian Dialogue above, one effect of social 

conflict in 1999 which occurred in Ambon City is prejudice 

and conflict reality, which dominate the attitude of groups 

who are in conflict. The prejudice is invoked by social 

situation, the past history, stereotype and ethnocentrism which 
become part of the culture in a certain group.  In the other 

word, the social dynamic and development are very influenced 

by interethnic relations. According to [9], that: “prejudice as 

one’ perception of someone or another group, and his/her 

attitude and behavior toward them.”   Meanwhile [10] [11] 

explained that prejudice is “bad attitude and can be though as 

a predisposition to perceive, think, underestimate and act 

which “against” or “approach” the others. 

The prejudice occurred in social conflict reality in 1999 in 

Ambon City, is caused by segregation in society life such as 

segregation among public transportation drivers, segregation 
toward the choice and utilization of schools, teachers and 

employees distribution, and segregation of lectures location in 

University of Pattimura and State Polytechnic Ambon which 

is finally should choose the neutral location in the central of 

Ambon City.  This segregation is based on the religion 

believed by the society members in Ambon City [12] [6] [13] 

[5] [14].  The high level of prejudice and there is no mutual 

trust in each group, and social segregation in a society based 

on religion, have worsened social interaction occurred in 

society in Ambon City.  This reality consciously had resulted 

in violence culture among students.  Violence culture among 

students occurred in students fighting from different schools in 
Ambon City. Based on data obtained from Polres of Ambon 
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Island and Lease Islands, in the years of 2011-2015, there are 

18 cases of students fighting.   

To resolve the conflict among students, Social Studies 

education is thought as one step of strategy in developing 

students’ conflict resolution competence, so in the future, 

when students face interpersonal or intergroup conflict, they 
are expected to be able to resolve that conflict constructively 

[15][16][17][18]. Constructive conflict resolution is in accord 

with the aim of Social Studies education to prepare students to 

become a good citizen, have intellectual, emotional, cultural 

and social ability [19][20][21].  The aim of Social Studies 

education furthermore is asserted by [22][19][23][24] that is 

developing students’ potential in order to be sensitive to social 

problem occurs in society, have positive mental attitude to 

close all gaps, and skillful to solve each problem occurs in 

daily life. Therefore, students’ conflict resolution competence 

is developed in Social Studies learning in class. 

To enhance conflict resolution competence, Social Studies 
learning in class are related to cultural value “Pela” which is 

the identity of Maluku people in general and Ambon City in 

particular. Cultural value “Pela” is viewed as “Safety-Valve”, 

[25] in minimizing the conflicts developed in the life of 

society in Ambon City.  Pela has the natural characteristic to 

become cultural communication tool and also as mediation 

tool to construct collective knowledge and collective mind. In 

the other word, pela culture is a system of true brotherhood 

between two society or more, “Islam and Christian” in Maluku 

province, [26] [27[28]. Based on the background above, the 

purpose of this writing is to: find out the model of conflict 
resolution education based on cultural value pela (CRE-

BCVP) in Social Studies learning to enhance the knowledge 

aspect of conflict resolution competence among Junior High 

School students in Ambon City. 

II. LITERATURE REVIEW 

A. The Essence of Conflict 

Conflict can be defined as contradiction between two 

persons or more who have incompatible aims which are 

resulted in contradiction, disagreement, fighting, clash even 

war, but this conflict can also be defined as struggle for the 

needs, ideas, values and the goals of each individual which are 

incompatible or contradiction [29][30][31]. Conflict often 

defined also as “clash”.  Ref [32] said that “Change is shifted 

not anymore on ideological, political and economic conflict, 

but on civilization conflict.” 

In social studies, the term conflict and consensus are well- 

known.  In conflict approach, society has various conflicting 
interests, in another part of a consensus approach, society is 

integrated based on a value which is collectively agreed so 

society always in balance and harmonious [29]. Conflict can 

be violence and non-violence [17].  Conflict with violence can 

occur in society who does not have a basic consensus of 

foundation and goal of a society, and institutionalized 

regulation mechanism and conflict resolution.   Conflict with 

non-violence occurs in society who have consensus and goal 

as well as an institutionalized regulation mechanism and 

conflict resolution, and it is a means to achieve agreement 

[33]. 

According to some experts, conflict actually can be 

differentiated by violence.  The violence included action, 

speech, attitude or various structure and system which cause 

physical, mental, social and environmental damages or prevent 
someone to achieve his/her potential fully [30][34]. But on the 

other side, [25] stated that: Conflict not always negative but 

also positive in the case of helping to realize unity and 

awareness of living in social life.  Conflict is needed because 

it is useful to make us aware of the problem and direct to the 

change needed, improve the solution, grow spirit, accelerate 

personal development, increase self-care, drive psychological 

maturity, and invoke pleasure [30]. From a micro level, 

interpersonal until group level, society and state, all forms of 

social relations, economic and power experience growth, 

change and conflict. Conflict is social life inheritance applied 

in various situations as consequence of disagreement, 
controversy, and contradiction among two people or more 

continually, [35] [29]. 

Ref [36] suggested that there are two kinds of conflict, 

namely intrapersonal conflict and interpersonal conflict.  

Intrapersonal conflict is conflict occurs within the individual 

him//herself, for example when the belief held by that 

individual is conflicted with the cultural value of society or 

his/her will is not suited with his/her ability.  Intrapersonal 

conflict is psychological, if it cannot be handled well then it 

will disturb psychological health and mental hygiene of that 

individual. While interpersonal conflict is conflict occurs 
among individuals.  This conflict occurs in each social 

environment, such as in family, a group of peers, school, 

community, and state. This conflict can be conflict among 

individuals and groups, both intragroup conflict and 

intergroup conflict. Ref [37] revealed that revealed that rooted 

conflict is a conflict which is derived from inside the state 

which combines two strong elements: strong identity factor 

based on the difference in race, religion, culture, language, etc 

which view injustice in economic, political and social 

resources distribution.  Ref [38] stated that: social conflict 

always exists and always color all human interactions in the 

social structure. 
 

B. The Model of Conflict Resolution Education 

The Model of Conflict Resolution Education (CRE) is one 

educational model which aims to prepare students in facing 

conflict and resolving conflict constructively [39] [40] [41] [2] 
[7].  Besides being able to develop students’ conflict 

resolution competence, CRE model also can develop and help 

teacher to manage active learning,  to create peaceful class, to  

grow mutual respect which enable critical thinking and 

problem solving skill to be practiced well in learning  

[7][2][42][19][41]. The researchers had been developed CRE 

model among others by [16] and next the model with  four 

approaches in conflict resolution education, namely: 1) 

Process curriculum approach: the approach in conflict 

resolution which provides certain time to give teaching related 

to conflict resolution topics (negotiation, mediation) in a 
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subject, curriculum, and clear learning plan, 2) Mediation 

program approach is the program of conflict resolution 

education for selected students (cadre) which had been trained 

in conflict resolution. 3) A peaceable classroom approach is an 

approach which teaches students in a class about basic ability, 

principle, and the process of conflict resolution. In this 
approach, the program of conflict resolution learning is 

integrated into core subjects (citizenship, social studies, 

natural science, literary, art) and also into class management 

strategy. 4) Peaceable school approach; peaceable classroom 

approach is basic to build and realize peaceable school 

condition.   This approach is comprehensive and use conflict 

resolution as a system to manage the class and school life.  

This approach not only focused on students, but also on all 

members of the school, such as teachers, counselors, staff & 

employees, school principal, and parents. 

In accord with [16], [43] revealed three general approaches 

used in the program of conflict resolution education in school, 
namely: 1) The Cadre Approach is an approach which only 

trains conflict resolution skill toward the group of students.  

This approach is not applied broadly but focused on students 

in the certain class. 2) Comprehensive approach; this approach 

has a broad target and can be integrated into curriculum, 

vision-mission, policy and school program.  This approach has 

some types of approach method as follow: a. Additional 

student training, b, Additional staff training, c. Curriculum 

infusion, and d. whole school programs. 3) Community 

Linked Program; this approach tries to apply conflict 

resolution learning to the community in general. In its 
implementation, it is applied in various spheres of community 

life such as organization, social, economic, governmental life, 

etc.  This approach is claimed the most effective because it is 

mass in its implementation but also has disadvantage 

particularly if it is applied to the community who has not 

aware of the important role of conflict resolution. 

Based on some approaches in applying conflict resolution 

education which had been explained above, the author uses 

peaceable classroom approach.  This approach provides time 

to teach conflict resolution topics (negotiation, mediation) in 

Social Studies subject which is initiated by analyzing the 

curriculum used.  After that, the author develops a learning 
plan, learning material, learning media, students’ worksheet 

and learning evaluation (test) of CRE-BCVP which will be 

applied in class. 

 

C. The Cultural Value of Pela 

Philosophically, pela is not only defined as genealogical 

bounding. But more than this, pela is social bounding crossing 

tribal and religion boundaries (Islam and Christian) of each 

village/land which has pela.Ref [44] said that actually, pela 

characterize the contextual discourse (local genius) of Maluku 

society which gives direction about the mystery of human life 

who live and grow in Maluku which is anthropomorphic and 

social religious.  Even the existence of Maluku people is an 

authentic evidence that tradition and religious imagination 

developed capable to produce and present the identity of 

Maluku people to understand and transform their unique 

historical existence through the culture pela.  Therefore, the 

transformation of the values of Maluku culture should be 

deserved to have a place in society, in order that these values 

are not disappeared as a result of an identity crisis, lost of self-

confidence which certainly prioritizes global value than the 

local cultural value [45][46]. 
One institution which is the most responsible for the 

inheritance of cultural value pela in Maluku is education. As 

explained above, essentially education will comprise the act of 

educating, teach and train. That activity is implemented as an 

effort to transform the values. Then in its implementation, 

these three activities should be run integrally and continually 

and suited to students’ development and their environment.  

Based on analysis of cultural value pela which is developed in 

Maluku society, then the values which will be transformed 

into this study are adapted from [47] [48] are as follow: 

 

1) Religious value (Respecting, Forgiving,  Tolerating The 

Difference) 
This concept is about society appreciation toward some 

basic problems in the holy religious life so it becomes 

guidance for the religious behavior of that society.  

Essentially, this value actually is a value which has the truth 

with the strongest base compared to another value.  This value 

derived from the highest truth from God. Inpela culture,     the 

religious value emerged are: 

 Mutual respect (tabea), respect the difference in 

tribe, religion, culture in Maluku society, respect the 

celebration of the religious holiday such as Idul Fitri (when 

Maluku society who are Muslim celebrate Idul Fitri, the duty 

to secure this celebration is done by them who are Christian, 
and the vice versa).  If the community who are  Christian visit 

the land whose community is Muslim, in which these lands 

have pela relation, then that community will be treated as the 

guest who should be respected in that land.  

 

2) Law obedience value (honesty, trust, justice) 
Law obedience is law awareness which generates the form 

of loyalty of community toward law values in behavior which 

obey the values of that law itself, and it can be seen and felt by 

members of the community.   Law obedience value is 

manifested through 1) Sumpa (read: sumpah) or oath; 

Sumpapela usually found in hot event pela. The main purpose 

of this event is that in order that lands which have pela always 
remember of the sympathy had made and agreed to be done 

together without coercion. The core of all rituals of pela 

ceremony is in the formulation of sumpahpela because it is 

here that the binding oath is agreed by members of pela, that 

is, a community of villages with one pela, or their bounding 

with their ancestors [49].  2). Justice; justice is the condition of 

moral ideal truth about one thing, both concerning the object 

or person or in the other word, justice is everything related to 

attitude and action in the relationships among people, justice 

contains a demand a person treat the others in accord with 

his/her right and duty. In Maluku community who uphold the 
values of pela, justice principle become the main priority in 

building relationships among villages which have pela.  3) 
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The trust which is built when one of a community member in 

two custom villages (Negeri Makariki and Negeri Saleman) is 

when one of community member from these two villages 

forbid and scold, then the disaster will come to that person.  

 

3) Social value (Mutual cooperation, right, and status 

equality) 
Social value is everything considered as good and right, 

which is desired by the community. In order that social values 
can be created in the community, then social norm needs to be 
created with social sanctions. Social value is appreciation 
given by the community to everything which is good, 
important, lofty, suitable and has functional utility for 
development and the goodness of living together.  The 
manifestation of social value among others are 1) Pattita; The 
eating tradition Patita is an event of eating together in intimate 
family ties by serving various kinds of food and traditional 
foods which are a unique characteristic of that region.  Anyone 
who presents in that MakanPatita event is allowed to eat and 
enjoy the foods served as will without differentiating tribe, 
religion, culture, social status in that community. For Maluku 
community, makan Patita becomes an instrument to tighten 
brotherhood ties so wherever Maluku people live, the kinship 
keeps continually maintained. 2) Masohi; In Maluku people 
custom, mutual cooperation had been known from a long time 
ago by the name Masohi. Masohi can be defined as an act of 
cooperation or helping each other by exertion, both in large-
scale and small scale. This culture is described clearly when 
people build mosque and church in the community who has 
pela. The building process is initiated by tradition “Badati” 
(give voluntarily in order that the building process can run 
well). 

III. METHOD 

The research method used in this study is Research and 
Development which was developed by [50] with assumption is 
“a process used to develop and validate educational products” 
which was explained by Borg & Gall as industrial based 
development model in which the finding of study used to 
design new product or procedure which is then systematically 
tested in field, evaluated and refined to fulfill the criteria of 
effectiveness, quality or standard.  To get the right description 
about the usefulness of this model and to get the effective 
CRE-BCVP model and can be used in small scale or large 
scale, then the steps of research according to [50] is used 
which consist of ten steps of research and development 
implementation as a solution to find out the success of model 
used.  The ten steps consist of 1) Research and information 
collecting, 2) Planning, 3) Develop product prototype, 4) 
Preliminary field testing, 5) Main product revision, 6) Main 
field testing, 7) Operational product revision, 8) Operational 
field testing, 9) Final product revision, and 10) 
Implementation and dissemination. To make easier researcher 
in developing the CRE-BCVP model, then researcher group 
three stages consisting of 1) Preliminary research/pre-survey, 
2) Model development and implementation and 3) Final model 
validation testing. 

IV. RESULT AND DISCUSSION 

A. CRE-BCVP Model of Validation Test Result 

CRE-BCVP learning model which is developed in 

validation test of final model in a whole was not changed if 

compared with the stage of large-scale testing.  However, 

there are some refinements in a model supporting system such 

as which material is simpler, so students more easily 

understand it.  As for final model of validation test result is as 
follow: 

1) The Syntax of Model 

 
Fig 1. The Syntax of  CRE-BCVP Model 

Operationally, teacher and student activity during learning 

Stage of 

Learning 
Teacher Activity 

Student 

Activity 

Value 

Internalization 

Motivate students in learning Student 

notice, attend 

to and do 

what is 

conveyed by 

teacher 

Ask students to sing Maluku songs  

Ask students to listen to the story of 

Maluku region history 

Connect the story/song to learning goal 

Explain the learning goal  

Introduce 

conflict 

 

Find the conflict through the picture 

related to learning material. 

Pay attention 

to teacher 

explanation, 

give example 

and response 

to the 

problem 

developed 

Explain the phenomena of conflict 

occurred. 

Give the example of conflict 

Question-answer about conflict 

Give reinforcement to the problem 

developed 

Collect the 

facts of 

conflict 

 

Form cooperative group Collect data 

and 

information, 

and analyze 

the problem 

Share the problem [dialogue of conflict 

and the film BangunMaluku] 

Conduct investigation 

Do analysis of problem 

Negotiation in 

Conflict 

 

Hold group discussion Involved 

actively in 

discussion 

and activity 

related to 

group [role 

playing] 

Presentation of group work result 

Response to another group work result 

Improve understanding among groups 

Describe the values acquired in 

discussion. 

Conflict 

Resolution 

 

Determine students’ attitude toward 

conflict 

Determine 

attitude, 

skill, and 

decision 

derived from 

cultural 

value “Pela” 

and do 

reflection 

together. 

Determine skill which should be 

possessed. 

Formulate right decision 

Make decision 

Do reflection about the value which 

should be acquired? 

Do final evaluation 
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process can be outlined as follow: 
TABLE 1. THE ROLE OF TEACHER AND STUDENT IN LEARNING 

 
2) The model of conflict resolution education based on the 

cultural value of “pela” capable to enhance students’ 

knowledge aspect about conflict resolution. 

 
Regarding students’ knowledge aspect, the following is the 

description of the test result in measuring conflict resolution 

competence whose content is presented in Table 2.  

 
TABLE 2.  SMALL SCALE TESTING FOR KNOWLEDGE ASPECT OF 

CONFLICT RESOLUTION COMPETENCE 

Test 

Small Scale Testing  

1 2 

N Mean Stdv N Mean Stdv 

Pre-Test 20 61.35 3.26 23 62.91 1.92 

Post Test 20 65.90 3.69 23 70.39 3.55 

 
Based on Table 2, it is seen that in small-scale testing 1, 

mean of 61.35 is increased in small-scale testing 2, which is 

62.91. For small-scale posttest 1, it obtains mean of 65.90 and 

increased in small-scale testing 2 with a mean of 70.39.  The 
increase in the stages of small-scale testing 1 and small-scale 

testing 2 is in the medium category. It because teachers are 

just started to test CRE-BCVP model which they not familiar 

with it, so learning process in the class had not run as expected 

in the implementation of CRE-BCVP model. 

In this stage, the prior knowledge of teachers and students 

about Social Studies learning material had begun to build, but 

teachers and students are demanded to develop prior 

knowledge derived from Social Studies learning and related to 

cultural value Pela which will become reference in resolving 

the conflict, so needs to be improved at the stage of small-
scale testing. The result of finding from small-scale testing 1 

and 2 for knowledge aspect, then improved by providing 

learning sources such as students worksheet, picture media, 

film and another supporting facility in the form of focus media 

which enable students to reconstruct learning material 

developed, so it is expected that it is affected on students’ 

knowledge aspect in large-scale testing.  In large-scale testing, 

its implementation process is done in three stages, namely 

large-scale testing 1, 2 and 3. 

TABLE 3. LARGE SCALE TESTING FOR KNOWLEDGE ASPECT OF CONFLICT 

RESOLUTION COMPETENCE 

Test 

Large Scale Testing 

1 2 3 

N Mean Stdv N Mean Stdv N Mean Stdv 

Post 

Test 
23 81.17 2.42 21 83.04 2.17 25 85.44 1.68 

 
Refer to Table 0.3, it is identified that in large-scale testing 

1, mean of 81.17 is obtained, whereas in large-scale testing 1, 

mean of 83.04 is obtained. From large scale testing 2, 

followed by large-scale testing 3, mean of the test result of 

conflict resolution competence in knowledge aspect is 85.44.  
This increase shows that teachers had begun to understand 

how to implement the CRE-BCVP model.  It can be 

implemented well because before entering large-scale testing 

1, teachers are trained on how to develop Social Studies 

learning based on cultural value plain resolving the conflict 

occurred. The findings obtained when implementing the 

model in small-scale testing is trained again to teachers.  Some 

priorities developed related to developing knowledge aspect 
among other are: 1) teachers are trained on how to find 

conflict in Social Studies learning material developed; 2) 

teachers are trained to make relatedness between the conflict 

found with cultural value pela as conflict resolution; and 3) 

teachers are trained for some concepts in conflict they had not 

understood well for example conflict escalation, controlling 

anger, and the right ways to resolve the conflict. 

The result of accompanying intensely Social Studies 

teachers in the stage of large-scale testing had affected on the 

significant enhancement of students’ conflict resolution 

competence in knowledge aspect. This can be seen from a 

comparison of posttest result in small-scale testing 2 in which 
test result mean of students’ knowledge aspect achieve 70.39 

while in large-scale testing 3, posttest mean of students 

achieve 85.44.  Based on the result of knowledge aspect 

enhancement in large-scale testing 3, the researcher decides to 

continue doing validation test of the final model.  It can be 

described that validation test of a final model is implemented 

in 3 different schools, namely: SMP F, SMP G, and SMP H, in 

which in each school researcher use two classes, namely one 

class as experiment class and one class as control class to 

implement the final model.  The last stage in developing CRE-

BCVP model is validation test of the final model which aims 
to enhance students’ knowledge aspect of conflict resolution.  

This stage is designed by using pretest-posttest design 

experiment control group design.  The enhancement of 

students’ knowledge aspect in this stage can be seen in Table 

4. 

TABLE 4.  TEST OF FINAL MODEL VALIDATION FOR KNOWLEDGE ASPECT OF 

CONFLICT RESOLUTION COMPETENCE 

Test 

Test of Final Model Validation 

Experiment 

1 2 3 

N Mean Stdv N Mean Stdv N Mean Stdv 

Pre-

Test 
26 73.88 2.14 31 76.06 2.08 28 75.82 1.58 

Post 

Test 
26 85.76 1.92 31 87.35 1.56 28 90.03 0.96 

 

Control 

Test N Mean Stdv N Mean Stdv N Mean Stdv 

Pre-

Test 

33 61.90 3.46 27 62.44 2.37 24 64.20 2.43 

Post 

Test 

33 65.24  3.72 27 67.37 2.37 24 67.04 3.16 

Table 4 shows test result of knowledge aspect of resolving 

conflict in a test of final model validation which involves two 
groups of learning, in which experiment group use CRE-

BCVP model and control group use expository learning 

model.  In a test of final model validation 1, posttest mean for 

experiment control achieve 85.76 higher than a control group 

who achieve 65.24. The difference in a mean test of conflict 

resolution competence test for knowledge aspect also occur in 
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a test of final model validation 2, in which posttest mean for 

experiment group is 87.35 while for the control group is 67.37.  

It is identified also that for a test of final model validation 3, 

mean of test result for experiment group is 90.03 higher than a 

control group who obtain 67.04. 

Based on all results from a test of final model validation, it 
is identified that there is the difference in test result mean of 

knowledge aspect of conflict resolution competence, in which 

experiment group is higher compared to control group.  This 

because of experiment group is group whose teachers and 

students had been trained in the implementation of CRE-

BCVP model, whereas in control group, the implementation of 

CRE-BCVP model had been developed also through 

expository learning.  Therefore, it is affected on students’ 

enhancement of knowledge aspect about conflict resolution. 

The difference in students’ knowledge aspect between 

experiment group and control group, in which there is an 

enhancement in experiment group in a test of validation for 
those three stages.  While in control group, there is no 

significant enhancement in knowledge aspect in the test of 

final model validation.  This difference indicates that in 

average, experiment group who use CRE-BCPV model is 

better than a control group who use expository learning model.  

In specific, to see the difference in learning the outcome of 

knowledge aspect of conflict resolution, then statistic test is 

done by using t-independent test aided by SPSS version 19, 

with the result as follow. 

 
3) Test of two means difference for knowledge aspect of 

conflict resolution competence 
For analysis data in seeing the difference of two means in 

knowledge aspect then the t-independent test is used to 

compare two groups of data, in which experiment group use 

CRE-BCPV model and control group use expository model.  

Before the test is done by using t-independent test, then 

prerequisite test needs to be done in seeing whether data is 

distributed normally and homogenously.  Based on the testing 

result, it is identified that data of knowledge aspect of conflict 
resolution competence is distributed normally and 

homogenously. 
 

4) Test of two means difference in model validation 1 
To test research hypothesis, the hypothesis formally is 

formulated as follow: 

Ho: There is no difference in knowledge aspect of conflict 

resolution between students who use CRE-BCPV 
model with students who use expository learning 

model in the model validation test 1. 

H1: There is the difference in knowledge aspect of conflict 

resolution between students who use CRE-BCPV 

model with expository learning model in a test of 

model validation 1. 

 

By using independent sample t-test to see the difference 

between two means in which the test results is presented in 

Table 5.  
 

TABLE 5.TEST OF POSTTEST DIFFERENCE FOR EXPERIMENT GROUP AND 

CONTROL GROUP IN MODEL VALIDATION 1 

 
t-test for equality of 

means 
Explanation Decision 

Post_ValGab_Mod_1 t df 

Sig. 

(2-

tailed) 
Ho is 

rejected 

There is 

difference 

 25,511 57 0,000  

 

The criteria to make a decision by using α = 0.05 (5%) is if 

sig. (2-tailed) is smaller than α then Ho is rejected and H1 is 

accepted. Based on Table 06 it is seen that the value of 

significance 0.000 is smaller than 0.05. It means that Ho is 

rejected, which means that there is the difference in a test 

result of conflict resolution knowledge aspect between 

students who use CRE-BCVP model and students who use the 
expository model in the model validation test 1. 

 

5) The test of two means difference in model validation 2 
In testing research hypothesis, it can be formulated the 

hypothesis as follow: 

Ho: There is no difference of conflict resolution knowledge 

aspect between students who use CRE-BCVP model 

and students who use expository learning model in 

the model validation test 2. 

H1: There is a difference of conflict resolution knowledge 

aspect between students who use CRE-BCVP model 

and students who use expository learning model in 
the model validation test 2. 

Based on test result by using the t-independent test in 

seeing whether or not there is the difference in conflict 

resolution knowledge aspect between students who use CRE-

BCVP model and students who use expository model, the test 

result can be seen in Table 6. 

 

 

 

 
 

TABLE 6. TEST OF POSTTEST DIFFERENCE FOR EXPERIMENT GROUP AND 

CONTROL GROUP IN MODEL VALIDATION 2 

 
t-test for equality of 

means 
Explanation Decision 

Post_ValGab_Mod_2 
t df 

Sig. 

(2-

tailed) 
Ho is 

rejected 

There is 

difference 

38,355 56 0,000 

 

Based on Table 06, it is seen that the value of significance 

0.000 is smaller than α = 0.05 (5%). This result indicates that 

Ho is rejected, so it can be concluded that in the model 

validation test 2, there is the difference in a test result of 

conflict resolution knowledge aspect between students who 

use CRE-BCVP model and students who use expository 

model. 
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6) Test of two means difference in model validation 3 
To see the difference in a test result of resolution conflict 

knowledge aspect in the model validation test 3, then the 

research hypothesis is formulated as follow: 

Ho: There is no difference in conflict resolution knowledge 

aspect between students who use CRE-BCVP model 

and students who use expository learning model in 
the model validation test 3. 

H1: There is a difference of conflict resolution knowledge 

aspect between students who use CRE-BCVP model 

and students who use expository learning model in 

the model validation test 3. 

 

To see the ability difference in conflict resolution aspect 

between students who use CRE-BCVP model and students 

who use expository model, then the t-independent test is used, 

but it is based on a prerequisite test of normal but not 

homogenous data, so it uses nonparametric test with the type 

of Mann-Whitney U test. The result of data processing in 
answering research hypothesis is presented in Table 7. 

TABLE 7. TEST OF POSTTEST DIFFERENCE FOR EXPERIMENT GROUP AND 

CONTROL GROUP IN MODEL VALIDATION 3 

 Statistic Explanation Decision 

Post_ValGab_Mod 

3 

Mann-

Whitney 

U 

Z 

Asymp. 

Sig. (2-

tailed) 
Ho is 

rejected 

There is 

Difference 
.000 -

6.234 

0,000 

 

Refer to Table 7 in seeing whether or not there is the 

difference in conflict resolution competence test between 

experiment group who use CRE-BCVP model and control 

group who use expository model. From test result by using 

Mann-Whitney U, it is identified that the significance value of 
0.000 is less than α = 0.05.  This result shows that Ho is 

rejected and H1 is accepted, which means that there is the 

difference in a test result of conflict resolution aspect between 

experiment group and control group in model validation 3.  In 

a whole, the testing done both in the model validation test 1, 2, 

and 3, it is identified that there is the difference in mean of the 

test result in conflict resolution competence knowledge aspect 

between students who learn by using CRE-BCVP model and 

students who use expository model.   To see the effectiveness 

of CRE-BCVP model then testing is done before by 

calculating N-gain both for experiment group who learn by 

using CRE-BCVP model and control group who use 
expository model. 

 

7) Test of N-gain mean (<g>) difference for students’ 

knowledge aspect of conflict resolution conflict 
The aim to use N-gain in this study is to know the category 

of enhancement ability of students’ knowledge aspect of 

conflict resolution conflict, after using CRE-BCVP model and 

expository model.  Table 08 below shows the result of N-gain 

test both in experiment group and control group.  N-gain mean 

of test result for students’ knowledge aspect of conflict 

resolution competence both experiment group and control 

group are presented in Table 9. 

TABLE 8. N-GAIN OF FINAL MODEL VALIDATION TEST 

Test of Final Model Validation 

Group Test N-gain Category 

Experiment 

1 0,451 Medium 

2 0,468 Medium 

3 0,586 Medium 

Mean  0,502 Medium 

 

Control 

1 0,081 Low 

2 0,129 Low 

3 0,084 Low 

           Mean  0,098 Low 

Based on Table 8, it is seen that N-gain means of final 
model validation test 1, 2, 3 in experiment group is 0.502 in a 
medium category which is higher than the control group with 
N-gain mean is 0.098 in the low category.  This N-gain test for 
final model validation shows that experiment group who learn 
by using CRE-BCVP model is better than a control group who 
use expository model.  It means that CRE-BCVP model is 
effective to enhance students’ learning outcome in knowledge 
aspect of conflict resolution based on cultural value “pela” in 
Social Studies learning. 

V. DISCUSSION 

A. CRE-BCVP Model Capable to Enhance Students’ 
Knowledge Aspect 

One of the important aspects of learning is helping students 

to acquire new knowledge and integrate it into the existing 

knowledge. Ref [51] revealed two kinds of knowledge, 

namely declarative knowledge and procedural knowledge.  

Declarative knowledge included fact, concept, and principle, 
whereas procedural knowledge included skills and processes.   

Students, who are learning declarative knowledge needs to be 

helped to relate it to their existing knowledge, organize that 

knowledge and make it become part of long-term memory. 

Whereas students who are learning new knowledge should be 

first confronted to model (steps) of that skill, then their skill is 

trained and practiced so they are able to face it easily. 

Regarding with it, to enhance students’ knowledge aspect 

of conflict resolution competence in the implementation of 

CRE-BCVP model, students are trained on how to find the 

conflict, conflicts sources, and the process of conflict, control 
anger, and make a decision and how to resolve the conflict 

based on cultural value pela.   By students possessing prior 

knowledge about the conflict in Social Studies learning, then 

they can easily resolve the conflict occurred.  Therefore, in 

Conflict Resolution Education teachers are not suggested to 

take the role as speaker in the learning process.  Teachers 

should be closer to students, so students can acquire the 

knowledge in Social Studies learning.   Ref [52] said that 
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knowledge is skill and understanding of information and ideas.  

The goal of this knowledge is to help students to learn more 

about themselves, their physic and social world. 

To understand the conflict in depth, then in knowledge 

aspect, students are trained on how to understand the essence 

of conflict occurred. Growing students’ understandings of the 
essence of conflict in Social Studies learning can be initiated 

by some questions among others are: 1) what conflicts did you 

find in learning material? 2) What is a conflict? 3) What are 

the sources of that conflict? 4) How to resolve that conflict? 

By referring to four questions above, students are trained to 

classically find the way to analyze Social Studies learning 

material and express the opinion in accord with the knowledge 

possessed by students.  Therefore, the result which is expected 

from enhancement of knowledge aspect is not limited only to 

instructional effects such as mastering learning material, but 

also nurturance effects such as possessing the ability, attitude, 

and habit required in students’ daily life. 
Students’ attitude and habit as nurturance effects are 

manifested in critical thinking, mutual respect, discipline, 

responsibility, and cooperation in which all based on cultural 

value pela.  If these aspects of this knowledge can be 

possessed by students, then it will effect on conflict resolution 

which set forth win-win problem solving in students’ daily 

life.  Ref [20] said that the real challenge when learning Social 

Studies is when students are out of school, in which students 

live in the community. This implies that learning Social 

Studies should empower students in all potencies, whether in 

knowledge, attitude, and skill. All these abilities can be 
manifested in the learning process through participation 

training and application in life. 

In implementation of small-scale testing 1, there are some 

weaknesses found in implementation for example class was 

still very noisy, cultural value pela had not been developed in 

learning, teacher was more focused on teacher handbook, 

teachers’ behavior which was not suited to conflict resolution 

learning such as threat students, students are more focused on 

students’ worksheet, conflict resolution skill had not been 

developed in learning.   These problems are one factor which 

causes CRE-BCPV model in small-scale testing is not stable. 

This because during Social Studies learning developed, 
teachers are more focused on teachers as the center of learning 

and students as learning material receiver, while teachers are 

rare to develop the use of innovative learning model. 

In the learning process, a teacher tries to create and use 

various kinds of methods, in order that learning is not boring 

for students.  A good teacher respects each effort done by 

students and respect students’ work outcome and gives 

stimulation or encouragement to students in order that they are 

able to make and think while producing the work and creative 

thinking.  Therefore, a teacher needs to use the varied method 

and learning media, and provide a various learning experience 
through interaction with content or learning material [53][54]. 

To solve some problems above, before entering broad-

scale testing, teachers are trained again through workshop 

activity. As for the aim of the workshop is to train teachers to 

make them more understand CRE-BCVP so in the 

implementation of broad-scale testing, teachers can develop 

learning in accord with learning plan which had been 

developed.  Broad-scale testing in a whole can be 

implemented well if it compared with small-scale testing.  The 

increase of students’ knowledge aspect in broad-scale testing 

is improved. It means that CRE-BCPV model had been 
functioned well as guidance for learning designer and teachers 

in designing and implementing teaching learning activity.  In 

addition, CRE-BCPV model has stages (syntax) which can be 

done by students under teacher guidance [55] [56]. Therefore, 

it can be concluded that CRE-BCPV can be implemented in 

the stage of final model validation testing to enhance students’ 

knowledge aspect of conflict resolution competence.  Figure 2 

shows the development plot of students’ knowledge aspect of 

conflict resolution competence. 

 
Fig 2. Development of Students’ Knowledge Aspect of Conflict Resolution 

Competence 
 

In developing students’ knowledge aspect of conflict 

resolution, Social Studies teachers are demanded to 

understand 1) the essence of conflict; 2) the escalation of 

conflict; 3) anger; and 4) conflict resolution.  These four 

components are developed in CRE-BCPV by using reflective 

inquiry approach and problem-solving. These two approaches 
which are developed by Social Studies teachers had been able 

to develop students’ critical thinking skill. By possessing 

critical thinking ability, students are expected to be able to 

resolve the conflict occurred constructively, based on the 

knowledge possessed. 

As for the final result of CRE-BCPV model 

development which can become reference for Social Studies 

teachers in implementing CRE-BCPV model more broadly, it 

can be seen in the figure below. 
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Fig 3. The Result of CRE-BCVP Model 

 
The development of CRE-BCVP model in a whole had 

been able to enhance students’ resolution conflict competence 

in knowledge, attitude and skill aspects.  This enhancement 

accompanied by model improvement in stages from small-

scale testing until model validation.  

The development of CRE-BCVP model in a whole had 
been able to enhance students’ conflict resolution competence 

in knowledge, attitude and skill aspect. This enhancement 

occurs along with model improvement in stages from small-

scale testing to large-scale testing for model validation test.  

To implement CRE-BCVP model, then the first step which 

should be understood fully are curriculum analysis, needs 

analysis of model design development and training 

(introducing the model) to teachers before it is implemented 

for students in Social Studies learning.  Good input had 

generated an intact CRE-BCVP model.   To implement this 

model, then model instructional design, learning environment, 

teachers’ behavior, students’ behavior, should be developed 
well by Social Studies teachers in implementing CRE-BCPV 

model.   By implementing the well CRE-BCVP model, then it 

had affected on the enhancement of knowledge aspect, attitude 

aspect and skill aspect of conflict resolution competence 

among 8th-grade students of Junior High School in Ambon 

City. 

 

VI. CONCLUSION 

The result of the study shows that CRE-BCPV model 
capable to enhance students’ conflict resolution competence in 
knowledge aspect.  It can be seen from the mean score of 
pretest in validation testing 1 is 73.99, validation testing 2 is 
76.06, and validation testing 3 is 75.82.   Whereas mean score 
of posttest in validation testing 1 is 85.76, validation testing 2 
is 87.35 and validation testing 3 is 90.03.  The achievement of 
mean score in validation testing of CRE-BCPV model for 
students’ conflict resolution competence of knowledge aspect 
is corroborated by statistic test result by using Mann-Whitney 
U which identify that significance value of 0.000 is less than 
α=.005 which presuppose that Ho is rejected and H1 is 
accepted.  Therefore, there is the difference in a test result of 
conflict resolution between experiment group and control 
group in validation testing of CRE-BCVP model.  The 

enhancement in conflict resolution competence of knowledge 
aspect can be seen also from students’ abilities, namely 1) 
Understand the essence of conflict developed in Social Studies 
learning, 2) Understand the stage of conflict escalation and 
how students respond to conflict occurred, 3) Understand how 
the anger is invoked and how to control the anger invoked by 
conflict, and 4) Understand the alternatives of strategy taken 
in resolving the conflict occurred.  The enhancement of 
students’ knowledge aspect of conflict had affected on the 
enhancement of their attitude aspect and skill aspect of the 
conflict.   Therefore, based on the explanation of result of 
study and discussion, it can be concluded that CRE-BCPV 
model is very effective in enhancing students’ conflict 
resolution competence of knowledge aspect.  The result of this 
study also confirms the finding which was published by [17], 
[15], [16], and [23]. 
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