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Abstract—This study aims to determine the commitment of 

teacher work and authentic leadership of school principals in 

Vocational High Schools (SMKs) throughout the city of Bogor. 

This study uses a Qualitative Approach by describing data 

obtained through words or sentences that are separated to 

achieve conclusions. The research location is SMKN in the city of 

Bogor. The data sources in this study are Certification PNS (Civil 

Servants) Teachers, Principals, Curriculum Section, and students 

obtained through interviews, observation, and documentation. 

Data analysis was carried out through 3 activity lines, which are 

data reduction, data presentation, and conclusion drawing. The 

results of the data analysis show that the teacher's work 

commitment and the authentic leadership of the principal in the 

SMKs in Bogor City are good enough. However, there are still 

teachers who have not been able to adjust themselves as 

professional teachers who are responsible for their commitment 

to teaching, and principals with authentic leadership are 

expected to be applied to support the teacher's work 

commitment. 

Keywords—teachers’ work commitment; authentic leadership; 

industrial revolution era 

 

I. INTRODUCTION 

Entering the Industrial Revolution 4.0, Indonesia is 
challenged to be ready to face changes in various sectors. The 
implementation of Industrial Revolution 4.0 requires new skills 
so that the preparation of human resources with competencies 
by the development of technology can be achieved. Then also 
with educational institutions, especially vocational schools. 
Breakthroughs and innovations need to be encouraged. 
Vocational education graduates are people who will have to be 
ready to face the industrial system changes such as the 4.0 
industrial revolution [1-3]. Vocational school students or 
vocational students are prepared to work. 

In Industrial Era 4.0, the teacher must be able to educate 
and graduate those who can innovate in the face of any changes 
that exist. Facts in the field show that teacher competency still 
needs to be improved [4,5]. Teacher competency testing in the 
last three years shows that the results of standardization still 
need to be upgraded to achieve the standard education service 
targets for teacher competency. Activities such as training, 

debriefing, and empowerment of teachers are indeed vital to 
improve the quality of teachers [6,7]. 

II. LITERATURE REVIEW 

Every effort to improve teacher professional competence 
will give good results if followed by the teacher's commitment 
to grow and develop their abilities [8,9]. Professional teacher 
commitment is an attachment to the tasks and obligations as a 
teacher that can give birth to responsive and innovative 
responsibilities and attitudes towards the development of 
science and technology [10,11].  

High teacher work commitment is needed in a school 
organization because the creation of high commitment will 
affect the professional work situation. Talking about teacher 
work commitments cannot be separated from a loyalty term 
that often follows the word commitment [12,13]. 

The success of a teacher in his work is determined by the 
level of competence, professionalism as well as commitment to 
the field. A person's commitment to the organization where he 
works shows power from someone in identifying involvement 
in the organization [7,9,13]. 

Until now, both in fact and perception, there were still 
many people who doubted the teacher's commitment to work. 
This doubt is quite reasonable due to the results of the 
competency test, which shows that there are still many teachers 
who have not reached the specified competency standards. 
Based on the regional education balance data, the results of the 
vocational school teacher competency test (UKG) teachers are 
as follows: 

 
Fig. 1. Vocational teacher competency test results data. 
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Based on these data, the average UKG score of teachers of 
Vocational High Schools in the city of Bogor was 63.28. This 
result showed that the competence of teachers in the criteria did 
not meet the standard of vocational education.  

The value of UKG is influenced by the teacher's 
qualifications themselves, based on regional education balance 
data regarding the qualifications of vocational teachers in 2018 
obtained as follows. 

 

Fig. 2. Vocational qualification data for teachers. 

Based on the graph above the average results of vocational 
teacher qualifications are 43.18, this is still in the low category. 
The value of teacher competency test (UKG) and teacher 
qualifications are achieved well if there is a commitment of 
teacher professionalism always to be enthusiastic, motivated, 
disciplined, willing to take part in supporting and to continue 
the study so that they are qualified to teach superior students. 

The teacher's commitment is influenced by the leadership 
of the principal, as a leader, who provides motivation and space 
for the teacher to develop his potential, as well as building a 
great organizational culture and climate so that the teacher's 
commitment to work as well as possible. 

The importance of the role of the principal in the success of 
educational organizations in schools makes academics and 
practitioners continue to explore the leadership style that is 
considered the most effective [14,15]. Moreover, school 
principals in the revolutionary era 4.0 are facing increasingly 
complex and dynamic internal and external challenges. To 
answer this issue, various contemporary theories of leadership 
emerged. One of the highlights is an authentic leadership style. 
Monzingo states that the forms of positive, trustworthy, 
transparent, and ethical leadership (authentic leadership), 
become alternative solutions for organizations to meet various 
challenges [16]. Based on the results of the study of researchers 
from 2006 to 2015, authentic leadership is known to have a 
positive influence on organizational performance, thus giving 
rise to teacher commitment to work [13,17]. 

III. RESEARCH METHODS 

This study provides an overview of the role of the work 
commitment of teachers who are already civil servants and 
certification in their professionalism and the authentic 
leadership of principals in the era of the industrial revolution in 
vocational education.  

A. Commitment to Schools as a Social Unit 

Schools are social institutions that grow and develop from 
and for the community. The formal social institution is an 
organization that is bound to legal rules having a program and 
clear targets or targets as well as an official leadership or 
management structure [10]. 

Based on research at SMKs in the city of Bogor, it provides 
that the teacher's commitment to the school as a social unit was 
still quite good, the certified PNS teacher brought students 
toward maturity, and this made use of daily interactions. This is 
the best and most effective way in the formation of personal 
students. This method will eliminate the gap between teachers 
and students. In other words, the teacher is committed to the 
school, is responsible for the school and its profession in a 
voluntary sense, creates a conducive school climate and seeks 
to realize the responsibilities and roles of the school in 
understanding the success of education and teaching [9,18]. 

B. Commitment to School Academic Activities 

Based on research in vocational high schools (SMKs) in the 
city of Bogor, the results showed that the teacher's commitment 
to school academic in the category of less, because many 
teachers who have not maximized their qualifications to design 
learning, carry out education and evaluate learning. We can see 
from the fact that there are still many teachers who have not 
had a place when entering class, many lesson plan (RPPs) are 
being made after learning, no synchronization between the 
designs made with the implementation carried out. 

Teachers who commit to academic activities will prepare a 
lot of time to carry out assignments related to learning such as 
designing, teaching, teaching, and always thinking about ways 
to improve student learning activeness. The teacher's task is 
related to commitment to school academic activities, among 
others (1) The teacher as a learning designer; (2) Teachers as 
managers of learning; (3) Teachers as instructors of education; 
(4) Teachers as curriculum implementers; (5) Teachers as 
evaluators [19]. 

C. Commitment to Creating Quality Teaching 

Based on research at SMKs in the city of Bogor, we find 
that the teacher's commitment to creating quality teaching was 
good enough. Teachers always respond to new and up-to-date 
changes in knowledge, especially new ideas in the 
implementation of the curriculum in class, so that quality 
learning. Learning quality or quality of education will be 
achieved if the teacher meets the needs of students. 

The teacher's ability to create active and enjoyable learning 
is a real effort to improve the quality of education. These skills 
add to the maximum effort of the teacher by applying eight 
necessary teaching skills. Skills of opening and closing lessons, 
questioning skills, member strengthening skills, explaining 
abilities, skills in managing classes, variations in skills, skills in 
guiding small group discussions and small group teaching 
skills [20]. 
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D. Characteristics of Professional Teacher Commitments 

Dash describes the characteristics of professional teacher 
commitment, including (1) High attention to students. Several 
things need to be considered by the teacher related to his 
attention to students by providing guidance and conducting 
intensive communication to obtain information about students. 
(2) The amount of time and energy spent. The teacher's task is 
a complex task ranging from educating, teaching, training, 
guiding, and so on [21]. 

E. Authentic Leadership of the School Principal is One of the 

Factors that Increase the Work Commitment of Teachers 

in Schools 

Based on research at state vocational high schools 
(SMKNs) in the city of Bogor, we found that the leadership of 
the principal greatly influenced the work commitment of the 
teacher. Authentic leaders can give hope to their subordinates. 
This hope is in the form of determination and a high 
determination in work and effort to achieve goals. Avolio 
argued that authentic leadership creates a positive influence 
because these leaders focus and are consistent in supporting 
self-determination and determination from subordinates so that 
an ethical work commitment arises because it creates comfort 
in work [22]. 

Also, research from Illies found that high levels of 
authenticity were firmly related to high determination for 
subordinates. The level of commitment for individuals to 
achieve goals (responsibility) is the main component of 
expectations. Researchers predict that the practice of authentic 
leadership can have a positive influence on the formation of 
expectations on subordinates [23]. 

The study conducted by Walumbwa et al. in its conclusion 
stated that there is a potential effect of the implementation of 
authentic leadership. Consequences that arise in the form of the 
creation of a transparent relationship between superiors and 
subordinates, appearing comfort, culture, and climate of the 
organization that supports teachers to develop their 
competencies to create ethical teacher work commitments [24]. 

In authentic leadership, moral and ethical standards that are 
shown form the integrity of a superior. The honesty shows 
support for the trust in managers and management. Therefore, 
we assume that authentic leadership will have a positive effect 
on the emergence of subordinate faith, thereby increasing the 
teacher's commitment to work [25]. 

IV. CONCLUSION 

The work commitment of teachers in Bogor City 
Vocational Schools is quite good. However, there are still 
teachers who cannot adapt themselves as Professional teachers 
who are responsible for carrying out their duties to educate, 
teach. As a civil servant and certified teachers, they should 
have a significant influence in terms of the professionalism as a 
teacher, especially in teacher career development, discipline in 
teaching, preparation of lesson plans, implementation of 
education, use of ICT-based learning media, material mastery 
and interactive learning methods and the evaluation of 
cognitive, affective and psychomotor.  Authentic leaders can 

create a good work culture and motivation for employees so 
that this research will indirectly increase work commitments 
and have a final impact on teachers’ teaching performance. 
Teacher competency also includes ethical work commitment, 
so there needs to be development related to the teacher's 
professional responsibility in the future. 
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