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Abstract—Student years are an important stage in personal 

development and formation of the value-based attitude to such 

a pedagogical sphere in which a student continues the 

socialization. However, conflict situations emerging in the 

process of education can cause lasting animosity towards a 

teacher and hinder interaction with them for a long time, lead 

to new problems and conflicts involving other students and be 

a reason for missing classes and reduction of motivation to 

study. These issues require a systemic and systematic 

psychocorrection activity aimed at eliminating conflictual 

behaviour with the use of special targeted programmes. Thus 

we set an objective to theoretically justify and experimentally 

verify a programme of psychocorrection of conflictual 

behaviour of college students. To achieve the objective we 

developed the said programme. The purpose of the programme 

was to ensure psychocorrection of conflictual behaviour of 

college students. The objectives of the programme were to help 

students understand the culture of communication, develop 

their communication skills, acquire abilities to act 

constructively in a conflict situation, improve their emotional 

resilience and self-control, create social and psychological 

environment in a team, and to form positive personal qualities 

in students.  In the study we used theoretical methods (an 

analysis and compilation of professional literature, simulation, 

definition of objectives), empirical methods (an ascertaining 

and an educational experiments, tests based on the technique 

by Thomas K., the degree of conflictual behaviour assessment 

technique, and the modular sociological test by Antsupov A.), 

and the Wilcoxon T test. The study found that after the 

implementation of the programme students enhanced their 

ability to control their behaviour and emotions constructively, 

which helped them improve relationships within a group. In a 

conflict situation cooperation and compromise became the 

most preferable behaviours.  The study proved the possibility 

to perform conflictual behaviour correction among students. 

The success of the correction depends on the implementation of 

a targeted psychocorrection programme. 

Keywords—students, college, conflictual behaviour, 

behavioural patterns, simulation, psychocorrection 

I. INTRODUCTION 

Adolescence is the most important stage in personal 
development, and the crucial role here is played by a value-
based attitude of a student to such a pedagogical sphere in 
which a student continues the socialization. From early 
childhood a person develops different types of conflicts due 
to defects of socialization [1, 11, 18]. Here we need to 
highlight the fact that conflicts do not emerge but develop. 
When getting into a college, young people may already be 
conflictual, as in their upbringing their parents might have 
used physical violence [8, 10, 12]. Conflicts between parents 
and their child appear due to destructive family relationships, 
failures in upbringing, or individual psychological 
characteristics. Although in the process of education such 
children experience some deprivation from parents, their 
psychological traumas continue to influence their 
behavioural patterns for a long time [6, 9, 14]. Another 
reason is that a conflict may emerge unintentionally, but after 
a successful achievement of objectives with the use of the 
said conflict a student may decide to resort to such 
conflictual behaviour again when dealing with any difficult 
situations [2, 4, 13]. 

In any activity objective [3, 16, 17] and subjective 
conditions [7, 15, 20] contribute to a conflict. In the process 
of education they are expressed in the following way: 
objective conditions - poor class conditions, an 
unsatisfactory plan of a lesson, ill-treatment by a teacher, 
monotony of lessons, disruption of a lesson by other 
students. Subjective conditions - both sides are sure of their 
rightness and unwilling to seek compromises, one of the 
sides points out the smallest misbehaviour of the other but 
refuses to acknowledge their own inappropriate behaviour, 
one of the sides considers own actions reasonable and 
respectful while viewing those of the other as unfair and 
unacceptable; incompatibility in temperamental 
characteristics between a teacher and a student (for example, 
lability and rigidity), other personal characteristics 
(susceptibility, short temper, suspiciousness).  
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The purpose of the study was to theoretically justify and 
experimentally verify a programme of psychocorrection of 
conflictual behaviour of college students. 

II. RESEARCH METHODS 

We developed a psychocorrection programme. The 
purpose of the programme was to ensure psychocorrection of 
conflictual behaviour of college students. The objectives of 
the programme were to help students understand the culture 
of communication, develop their communication skills, 
acquire abilities to act constructively in a conflict situation, 
improve their emotional resilience and self-control, create 
social and psychological environment in a team, and to form 
positive personal qualities in students. 

The study involved 25 students, including 9 female 
students and 16 male students. We applied theoretical 
methods (an analysis and compilation of professional 
literature, simulation, definition of objectives) [19], empirical 
methods (an ascertaining and an educational experiments, 
tests based on the technique by Thomas K., the degree of 
conflictual behaviour assessment technique, and the modular 
sociological test by Antsupov A.) [21], and performed the 
Wilcoxon T test [5]. 

The article is written in the framework of the Scientific 
and Methodological Foundations of Psychology and 
Management Technology of Innovative Educational 
Processes in the Changing World scientific project of the 
comprehensive plan of research, project and organizational 
activities of the research centre of Russian Academy of 
Education in the South Ural State Humanitarian Pedagogical 
University for 2018-2020. 

III. RESULTS 

The findings of the analysis based on the K. Thomas 
technique before and after the implementation of the 
programme of psychocorrection of conflictual behaviour of 
college students are presented in Fig. 1. 

 

 

Fig. 1. The findings of the analysis based on the K. Thomas technique 

before and after the implementation of the programme of 
psychocorrection of conflictual behaviour of college students 

Fig. 1 clearly shows the prevalence of cooperation. The 
percentage of the preference of this behavioural pattern 
increased by 20% after the implementation of the 
programme. The percentage of compromise also increased 
by 4%. The percentage of adjustment and disregard dropped 
by 4% and 12% respectively. Competition was eliminated 
altogether. Students became more involved in a collaborative 

resolution of conflicts, learned to recognize the causes of 
them, and started to look for solutions beneficial to both 
sides. Competition, a blatant fight for personal interests, and 
a stubborn defence of own opinion were practically 
eliminated after the programme. All the foregoing 
demonstrates the effectiveness of the psychocorrection 
programme. 

The findings of the analysis based on the degree of 
conflictual behaviour assessment technique before and after 
the implementation of the programme of psychocorrection of 
conflictual behaviour of college students are presented in Fig. 2. 

 

 

Fig. 2. The findings of the analysis based on the degree of conflictual 

behaviour assessment technique before and after the implementation of the 

programme of psychocorrection of conflictual behaviour of college students. 

In Fig. 2 two elements stand out. Before the 
implementation of the programme the average level of 
conflictual behaviour had the largest percentage, but after the 
programme the low level of conflictual behaviour became 
the most common. The percentage of it is 52% higher than 
the super-low level and 16% higher than the average level. 
The super-low level remained at 4% due to the personal 
typological characteristics of the students and their lack of 
desire to participate in the programme activities. Such 
disturbances during the tests as tiredness, pressure, or a bad 
mood might have affected the results as well. However, the 
percentage of the average level of conflictual behaviour 
decreased by 12%.  The percentage of the low level 
increased by 28%. Although long-term results may not be as 
impressive, but for a short period the programme worked 
sufficiently.  

The findings of the analysis based on the modular 
sociological test by Antsupov A.before and after the 
implementation of the programme of psychocorrection of 
conflictual behaviour of college students showed that the 
relationships within the group improved. Before the 
programme the attitude of the group as a whole towards an 
individual was given 4.39, after the programme - 4.46 points. 
The attitude of an individual towards the group grew from 
3.46 to 3.61 points. The attitude of the group towards an 
individual received higher points than the attitude of an 
individual towards the group both before and after the 
programme.  

To test the study hypothesis we performed the Wilcoxon T test. 
We introduced hypotheses H0 and H1. 

H0: The decrease rate of conflictual behaviour does not 
exceed the increase rate of conflictual behaviour. 

18



H1: The decrease rate of conflictual behaviour does 
exceed the increase rate of conflictual behaviour. 

 

 

Fig. 3. The significance level 

Temp < Tcrit , therefore H1 hypothesis is correct: the 
decrease rate of conflictual behaviour does exceed the 
increase rate of conflictual behaviour. The calculated Temp is 
within the significance level. 

Thus the level of conflictual behaviour of students is 
proven to have decreased after the implementation of the 
programme of psychocorrection of conflictual behaviour of 
college students.  

IV. CONCLUSION 

So, the research problem is that destructive conflictual 
behaviour needs to be replaced by constructive cooperative 
behaviour in the educational environment. The research 
questions concerned theoretical and empirical study of the 
impact of the psychocorrection programme on the reduction 
of conflictual behaviour of students and on the choice of 
behavioural patterns by students, in particular on their choice 
of cooperation and compromise in a conflict situation.  

The study proved the possibility to perform conflictual 
behaviour correction among students. The success of the 
correction depends on the implementation of a targeted 
psychocorrection programme, therefore positive results were 
achieved. Besides, the programme revealed mistakes made 
by teachers and students that lead to conflicts.  The main 
causes of conflicts between a teacher and a students are 
divergent views on particular issues, overwhelming 
requirements and poor conditions for assignment completion, 
misunderstanding of own rights and responsibilities, inflated 
self-esteem of students with low abilities, personal 
characteristics, poor intelligence, disagreement with a mark 
or evaluation of behaviour or actions. They can cause lasting 
animosity towards a teacher and hinder interaction with them 
for a long time, lead to new problems and conflicts involving 
other students and be a reason for missing classes and 
reduction of motivation to study. 
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