





more about the culture of other countries. These can be seen as
non-verbal learning outcomes of the activities.

3) Tasks are open: That is performing the tasks do not
have the predetermined pattern or set route, nor can a uniform
result can be reached. The way to complete the tasks is
optional, not fixed and non-limited. After watching the movie,
students were immediately assigned tasks. They were arranged
as groups to make a presentation with the theme of cross-
cultural communication in the form of slides. Each group
chose topics of interest to perform cross-cultural
communication. Due to differences in individual students, the
groups chose different themes covering many aspects such as
society, economics, culture and military affairs. This task
enhanced students' understanding of the multicultural society.

4) Tasks are communicative and interactive: Tasks are
usually collective and cooperative activities and they need to
be fulfilled in a communicative or interactive manner. This
interaction is bilateral or multilateral that can be between
students and students, between students and teachers, or
between students and the input material interaction. In this
task, students were given some advice and help when choosing
topics to avoid similarity. In the preparation of tasks, group
leaders played the role of co-ordination, arranging detailed
tasks, such as finding information, processing pictures and
words, producing slides and selecting background music. All
members cooperated with each other, trying their best to make
the presentation. After completing these tasks, students had a
better understanding of the important knowledge and the
context of this unit. So more comprehensive and thorough
understanding of the text was straightforward.

In the design of tasks, it is necessary to make the tasks
appropriate for the current level of language proficiency of
students. Sometimes teachers should adjust the tasks. Tasks
should have clear purposes for which students can
communicate in English and finally students can complete the
tasks and achieve communicative effects. One particular note
is that the tasks should also be interesting and authentic
because students’ interest is closely related to learning effects.
If activities are designed too far from their real life, students'
interest can’t be aroused and communicative purpose can’t be
achieved. Thus, in designing the tasks, the designers should
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consider students’ specific levels, comprehensively analyse
different factors that affect the difficulty of different tasks ,
select carefully and take advantage of or provide necessary aid
to adjust the tasks to the appropriate level of difficulty so that
students can better fulfil them and achieve the best learning
results

6. Conclusion

TBLT is a people-oriented language teaching mode,
effectively reflecting the value of language and including the
advanced teaching principles and concepts home and abroad.
As a new mode of teaching, TBLT regards interest as a
starting point, aiming to develop students’ ability to use
language. It can guide us to choose specific teaching methods
and techniques. With TBLT, driven by clear tasks, students
can take an active part in classroom practice so that a modern
teaching mode is realized in which the topic is the core, tasks
are clues, activities are carriers and students are the center of
the activities. It is the primary task of college English teaching
practitioners to explore how to effectively carry out TBLT
according to the expertise of students from different majors,
how to make students solve practical problems with mastered
language, spontancously take part in language practice and
complete various tasks as well as experience the joy of
learning.
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