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Abstract—The article explores and presents an analysis of the
features of the social interaction of the primary school children
with mild intellectual disability and those with typical
development in conditions of integrated learning. The study
reveals that the primary school children with mild intellectual
disability need help in interaction with both peers and adults.
The ability to under stand emotional statesis considered to be one
of the factors facilitating social interaction. Methods of
conver sation and game situations were used to identify the levels
of understanding the emotional states such as joy, fear, anger,
anxiety, resentment, aggression, and to reveal signs that help
students to identify emotions. The authors provide the methods
of developing the ability to understand emotional reactionsin the
primary school children with mild intellectual disability. They
argue that integrated learning is the right environment where
social interaction positively affects both primary school students
with and without mild intellectual disability.
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I. INTRODUCTION

It has bng been recognized that the main goal of educatio

school is not an analogy to the general one as it has mainly
correction-oriented goals.

It is in the ordinary educational environment that children
with special educational needs can have the opportunity for
extended social contacts between peers with and without
disability and have the potential of peer interaction in case
educators know how to facilitate social interaction that leads
to establishment of true and lasting friendships [1].

Over the past two decades, inclusive education has become
one of the critical worldwide issues in school education.
Modern researchers identified several countries in which the
concept of inclusive education is successfully implemented.
They are Canada, Spain, Sweden, the USA, Denmark, Iceland,
Great Britain and Italy among them. Inclusive education has
been practiced for about 30-40 years in these countries. In
Italy, for example, the concept of inclusive education has been
implemented since the 1970s. More than 90% of Italian
children with disabilities were educated in regular schools by
the beginning of the new millennium [2]. Nevertheless, there
is still little systematic research on inclusive education. It is
generating intense debate on pupils’ views on inclusion [3],
teachers’ attitudes towards disability and inclusion [4-7],
[hclusive classroom practice, inclusive pedagogy as the way

is the formation of the personality, one’s abilities, one’s socia{hat teachers construct the environment that works for
qualities, and identity. The modern world requ"es?veryone 8]

enterprising, communicative people who can actively ge
involved in work and social life and adapt to rapidly changing Haeberlin (1991) defines ‘inclusive education’ as a
life's conditions after finishing school. However, experiencedynamic pocess of targeting and responding national
shows that in different educational systems, children witleducational systems to the diverse needs of all learners by
various psycho-physical disorders in particular with mildcreating conditions for successful learning and socialization
intellectual disability are left without support and attention asxcluding any forms of children segmentation. In a broad
school education is often not ready to meet their individuasense, inclusion is understood as involving all children in the
learning needs. Even more importantly, a segregated spec@géneral educational process regardless of age, gender, ethnic
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and religious affiliations, previous educational achievements, Researchersargue that while forming social interaction
retardation, demographic profile [9]. skills, the age characteristics of children should be taken into

Inclusion is believed to be one of the main strategies foaccount. The child character, its main features are formed at
. €g1es 10fe preschool age. They subsequently influence the practical
school education development. The goal of inclusive

activity of the child and his/her communication with people.

eﬂ”gig?nsgnts%fre%ttzlfeocrt‘dgiodn:a%pﬁ.rgspgas‘te (‘;‘ljlracsh”qtrﬁgo"x'.t%uring this period, there is an intensive establishment of
physical, Y. | ual disabiiiti W Wi ' iendly contacts. As for children with mild mental

i'sggr'gpﬁs’ t"c‘)’h'%ZRHeégggctﬁe'gteggﬁeea(‘th'(;/aetlg)'r'Sntq[hseocgg retardation, they are in special living conditions. First, at
Ing y u ! NSteschool age most of them are at home education. Second,

inclusion cannot be achieved by isolating children withe,qniie impairment also impact their adaptability. Therefore,
intellectual disability from others and therefore emphasmnqhese children need help in organizing interaction with the

their special position. They point out that instead of labelin nvironment [17, 18]. Literature review identified some

them with the diagnosis of intellectually disabled, they shoul eatures of social interaction of primary school children with

breogoot\é'dedeglth-nfeurggﬁgﬁd Ss.{ggf.ofsr cE)lr(r;]rnur:rl]cat_lr?Cnl ;h?intellectual disability. They include affection and volition
gducation po timlal conlditionsl uaré created. for irlwtergclt\i/oimmaturities’ cognitive immaturity, concrete and superficial
» 0P thnking, poor vocabulary. Difficulties in reasoning, absence

between children with disabilities and those with typical, gigiortion of complex semantic relations, a large number of
development. The process of interaction is the most mportag%mamic gaps are present in speech of children with

tool for the socialization of school students with intellectua il
disabilities. Researchers stress that inclusive education is |trc1)tellectual disability [19, 20].
enable the development of quality relationships with typicall  Due to the above-mentioned reasons, the schoolchild does
developing peers, and the formation of friendship is a mornot have a sufficient level of communication and interaction
important goal for children with disability that academic skills with peers and adults. Therefore, the work on building
outcomes [11]. social interaction skills in children with disability should be
organized at the level of primary educatiofieachers
participating in the program for implementing inclusive
education need to develop inclusive methods that would
facilitate partnerships in the children's environment. It can be
allowing the group to realize a common activity for its games, exercises, and col[ective creative activities. It .is
through the game that the child changes and the psychological

members [12]. In turn, social interaction Is understood as barrier disappear in communication between children with
mutual exchange of collective experience, knOWIGdgedifferent abilities
I

concepts, the highest result of which is the occurrence u
“culture”. In the course of social interaction, children's
communicative skills, people skills are improved. The nature Il. METHODS

of interaction is of great importance for the development of .

the entire personality of the child. The effectiveness oft Participantsand methods

children joint activities is determined by the level of social This study was carried out in comprehensive scho@9
interaction skills formation [13]. Research in this directionin the city of Tyumen, Russia. The total amount of participants
was carried out by a number of Russian scientists such as Nwas 60 primary school students aged from 9 to 10. Twenty of
Dolgoborodova, G.M. Dulnev (1961), L.V. Zankov, E.A. them were students with mild intellectual disability. Other 40
Kovaleva (1986), M.l .Kuzmitskaya, N.L. Kolominsky (1976, students were with typical development.

1978), V. V. Korkunov (1986, 2009), and others. It was : . .-
shown that relationships can arise and be improved on thei Based on the psychological and pedagogical characteristics

basis of the active participation of all children. The©l Students, a number of features of the primary school

interactions can have a strong educational influence O?tudents interaction were revealed. First of all, it is necessary

articipants of joint activitiesintegrated learning has been © Note the uniqueness of students’ relationships in classes
b b J g 9 which is manifested in the situational contacts. Students with

recently actively developing in Russia. The transition to! O ; X .
inclusive education is a long and controversial process. a tellectual disabilities have little control over their emotional
anifestations, and often do not even try to do it. Due to this

course, as inclusive education is implemented, Certagctor frequent clashes between students are observed. The
difficulties are inevitable. The most serious barriers an ' q : y

obstacles arise in the relationships of students. Schoolteach&§ a<t:comtpan|e.d kt’y mz?]nlfetzrs]tano?ﬁ of Qggressmhn, ?n%e& ar;d
switching to inclusive education should be prepared for thEESENtment against each other. 1he primary sSchool students

fact that classmates developing typically cannot make conta&ag be characterized by quick temper, incontinence in terms
with peers who have certain disabilities. Unfortunately 2 oth peers a’n(_j adults. Consequently, it leads to difficulties
modern children are characterized by quick temper, hostilit}]!. (N€ Students” interaction within the classroom, as well as
and aggressiveness towards others, intolerance of othe th ac_iults. Fmal_ly_, it makes difficulties in the process of
opinions, inability to reckon with the desires of others.educaﬂon and training at schools.

Researchers stress that the integrated learning environment |n order to assess students' ability to understand emotional
contributes to the formation of humanistic values of childrerstates, the authors used the methodology "understanding
with typical development [14-16]. emotional reactions represented in the picture" created by

In Russian social psychology, interaction is considered as
process of direct or indirect influence of objects (subjects) a
each other, generating their mutual dependence ai
connection, the direct organization of their joint actions
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Uruntayeva, Afonkina [21]. The methodology content was Ill. RESULTS

adapted to the psychological characteristics of primary school The results of the study of the ability to understand

_srtrL]Jde.ntst W'tth mtellectual dﬁa%'“t'e?j ptf;l]mmpatmg ”; tthekswdyermtional reactions by primary school students with a mild

€ Instruction was simpliiied and the€ SCOpe O 1askS Wagaqree  of mental retardation and those with typical
reduced. The amount of tasks and instruction remained in ﬂ?fevelo P

. . . . : pment are shown in Fig. 1.

author's version for children with typical development. To
examine and evaluate the understanding of emotional The data confirmed that the differentiation of emotions on
reactions, the participants were offered slides with a graphicalylistic images is common to all participants, as the low level
presentation of the basic emotional reactions: joy, fear, angesf the skill formation was not detected in any of the groups.
anxiety, insult, aggression on the stylized face. Thelhe results revealed that the understanding below the average
presentation of slides was accompanied by the experimentetavel was characteristic for both boys and girls.

questions: "Find and show from the offered pictures the R . . .
emotion of joy, fear, anger, anxiety, resentment, aggression. The students found it difficult to differentiate the emotions

The participants’ answers were recorded in the protocolggpresented in the pictures. They often tried to guess the right

Duri the diagrosi, a metho o conversaion was used. 11 T ansters to clariying auestone et eyea
aimed to reveal the signs that help children to identif)}< 9 9 y

emotions. Different clarifying questions were asked tc)student only with the active assistance of the experimenter. It

indersand the causes of ifictes and 1o dentty %Y e Grorenee of e Sane of besc emotons
potential opportunities for the learners to develop the ability td Y )

understand emotions. The experimenter encouraged fdwterf_ere W'th.the effective process of communication, as
emotions are integral parts of social interaction. The children

answers. The questions were formulated on a simple ar owed best results, recognizing the emotional states such as
accessible level for students and allowed one to receive mor ’ g 9

objective information about them. This method created Y and fear, while they have difficulty in identifying the

positive motivation for children to participate in the study aanSS(ﬁnt'al S'gnf .Of em(()jtlorr:alf rea?;uong exprec'jssu_)rll. T.hr?
contributed to the insight of primary school students. qualitative analysis stated the fact that boys and girls wit

mental disability showed good results in verbalization and
understanding of emotional states such as joy, fear, anger, and
B. Assessment aggression. Any students could not differentiate the emotional
It was assumed that if the student was able tatate of ‘anxiety’. Besides, the students had difficulties in
independently and correctly determine the emotions, thelifferentiating ‘offense’. When comparing the results of
answer was evaluated to 5 points. If the experimenter helpggtimary school students with intellectual disability and those
the student one or two times, and the remaining emotions wewth typical development, it becomes obvious that the
diagnosed, the answer was evaluated to 4 points. |If thdifference in the level of understanding of the emotional state
experimenter helped the student four or five times, the answer
was evaluated to 3 points. If the student determined all the
emotions only with the support of the experimenter, the 4,5
answer was evaluated to 2 points. If the student found it a
difficult to determine emotions even with the support of the g
experimenter or called from 1 to 3 emotions, the answer was 3,5 —
evaluated to 1 point. Help consisted in describing situations '

where the basic emotional reactions (joy, fear, anger, anxiety, 3 B
insult, aggression) could be clearly manifested. 2,5 E —
2 =

C. Data processing

Only correct answers for each picture were counteé Th 1,3
aim is to find out whether children are aware of the emotional 1
states of adults and peers, what signs they rely on; who is
better understood (an adult or a peer). Data are correlated with 0,5
levels of understanding peers and adults emotional states. A 0
high level: the student independently determines the emotional
states of peers and adults on each picture. The average level:  EBoy students with mental retardation
the child independently determines some of the emotional

IEFITEREERTIEFRREFRIRFIREIRINIL| ]

states of people represented in the picture with meaningful £1Boy students with typical development
help of the teacher. A low level: the child defines a limited

number of emotional states, even taking into account the @ Girl students with mental retardation
teacher's diverse help. The student's answers were subjected to

gualitative  analysis aimed at revealing children's B Girl students with typical development

understanding of various emotions and the correct relationship

between the cause of emotion manifestation and externgly 1. assessments of the ability to understand emotional reactions in primary
conditions. school students with intellectual disability and typical development
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exists. The average score of this parameter among students
with typical development corresponded to the above avera
level: 4 points for boys, 4.1 for girls. The students resorted t
the help of the experimenter only in one or two cases. The
students usually found it difficult to differentiate the emotionalyg
states of anxiety and resentment. The students called the signs
characteristic for the studied emotions that could characterize

the situations in which these emotions could be manifested.

V. CONCLUSION
The results indicate the underdevelopment of the ghitit

understand emotions in primary school students with mild
intellectual disability. These abiliy does not only respond td®!
emotional sensitivity to the partner and own emotional state,
but also to the cognitive component that is manifested in thﬁO]
the features of the different emotions

knowledge on
manifestations.

The authors consider that the effective targeted,;

development of these skills will be realized through:

e the understanding own
those of the partners in the social interaction,

e the perception of emotional reactions of surrounding
people by external expressive manifestations of emotiongds]

response,
 the development of

partner.

This approach will allow children to cooperate more
successfully with the environment, work in a group andl6l
and extracurricular

achieve joint results in educational

activities.

To sum up, peer social interaction positively affects both
intellectual[18]
disability. Helping peers with disabilities to participate
actively in educational and social activities; children with 19
lessons
This positive experienc
contains the growth of social consciousness, the awareness of
the absence of differences between people, the development of
self-awareness and self-esteem and the development of thei]

primary school students with and without

typical development receive
imperceptibly for themselves.

important  life

own life principles.

References

[1] S. Cutts, and J. Sigafoos, “Social competence and peer interactions of
students with intellectual disability in an inclusive high school,” Journal

of Intellectual and Developmental Disability, No. 26:2, 127-141, 2001.

[2] Rosenberger, M. School without a segregation idea, concepts, future
opportunities, M. Rosenberger, Berlin, Neuwied: Luchterhand, 1998. (in

Germ.).
[3] B. Norwich,

British Educational Research Journal, vol. 30, Iss. 1, 43-65, 2004.

emotional responses and

senses of compassion ant4]
empathy in an environment where children learn to share their
subjects, try to provide help and emotional support to th

and N. Kelly, “Pupils' views on inclusion: moderate
learning difficulties and bullying in mainstream and special schools,”

Advances in Social Science, Education and Humanities Research (ASSEHR), volume 97

J.Campbell, L. Gilmore, and M. Cuskelly “Changing student teachers’
attitudes towards disability and inclusion,” Journal of Intellectual &
Developmental Disability, vol. 28 , Iss. 4, 2003.

Y. Center, and J.Ward, “Teachers’ Attitudes Towards the Integration of
Disabled Children into Regular Schools,” The Exceptional Child, No.
34:1, pp. 41-56, 1987.

E. Avramidis, and B.Norwich, “Teachers' attitudes towards integration /
inclusion: a review of the literature,” European Journal of Special Needs
Education, No. 17:2, pp. 129-147, 2002.

Anke de Boer , Sip Jan Pijl, and A. Minnaert, “Regular primary
schoolteachers’ attitudes towards inclusive education: a review of the
literature,” International Journal of Inclusive Education, No. 15:3,
pp-331-353, 2011.

L. Florian and K. Black-Hawkins “Exploring inclusive pedagogy,”
British Educational Research Journal, vol. 37 ,Iss 5, pp. 813-828, 2011.

U. Haeberlin, G. Bless, U. Moser, and R. Klaghofer, The Integration of
Learning Disabilities. Attempts, theories, researches, descents, hopes,
Bern: Haupt, 1991. (in Germ.).

A. Luttropp, and M. Granlund, “Interaction - it dependa comparative
study of interaction in preschools between children with intellectual
disability and children with typical development,” Scandinavian Journal
of Disability Research, vol. 12, No. 3, pp. 151-164, 2010.

A. Webster, and M. Carte, “A descriptive examination of the types of
relationships formed between children with developmental disability and
their closest peers in inclusive school settings, “Journal of Intellectual
and Developmental Disability, No. 38:1, pp. 1-11, 2013.

L.A. Karpenko, Brief psychological dictionary, 2-nd.edExtended,
Rostov-on-Don: "PHOENIX", 1998. (in Russian).

G.N. Penin, “Inclusive education as a new paradigmtatespolicy,”
Bulletin of the Herzen University, No. 9 (83), p.47, 2010. (in Russian).

S. A. Aleinikova, M. M. Markova, snd N. D. Shmatko, ‘Fhattitude of
teachers and parents to the integrated learning of children with hearing
loss,” Defectology, No. 5, pp. 19-30, 2005. (in Russian).

N. N. Malofeev, “Prospects for the development of educational
institutions in Russia for children with special educational needs,”
Defectology, No. 2, pp. 3-12001. (in Russian).

N. D. Shmatko “Who can be effective integrated training.
Informatsionnoe letter,” Defectology, No. 1-2, pp. 3-399. (in
Russian).

O. Graumann, Demanding and Assisting: Children with Problems in
Primaty School, Baltmannsweiler, 2004. (in Germ.)

V. G. Petrova, Practical and mental activity of oligagtic children, M.:
Enlightenment, 1986, 160 p. (in Russian).

S.Ya. Rubinshtein, Psychology of the mentally retarsigitbol graduate,
M .: "Enlightenment", 1986, 192 p. (in Russian).

N. Ya. Semago, The role of the school psychologisheiritial stages

of the organization of inclusive education in school, Ways of developing
inclusive education in the Central District: Sat. Articles, under total. Ed.
N.Ya. Semago, Moscow: CAO, 2009, 56 p. (in Russian).

G. A Uruntayev,. Children's psychology [Text]: textboddr stud.
Medium. Training. Institutions, 6 th ed., Pererab. And additional,
Moscow: Izd. Center "Academy", 2006, 368 p. (in Russian).

253





